
A NEW COMPREHENSIVE LITERACY SOLUTION

International Program Overview



A Vision

  for Student Growth

Energize your class with award-
winning literature and digital 
resources designed for the way  
21st-century students learn.

• Unit Themes and Essential Questions

• Culturally Relevant Literature

• Choice Reading Opportunities

• Interest-Grabbing Digital Resources

Energize!
Elevate performance and drive 
growth with personalized instruction 
that builds confidence, standards 
mastery, and college and career 
readiness for every student.

• Focused Standards Instruction

• English Learner Support

• Studio & Differentiation Resources

• Collaboration and Communication

Elevate!



04  Energize 

12  Elevate 

34  Empower 

Empower!
Easy, flexible planning and 
instruction with actionable  
data restores the love of  
teaching and sharing the 
amazing gift of literature!

What’s Inside

• Assessment and Data

• Flexible Planning

• Social-Emotional Learning

• Professional Learning



Personalized.  
 Manageable. Flexible Resources.
With engaging literature, relevant themes, intuitive technology, and a wealth of high-impact 
resources located all in one place, HMH Into Literature™ was built to address the needs of today’s 
teacher and prepare students for success in tomorrow’s world.

The Houghton Mifflin Harcourt® Global Learning Platform 
(HMH® GLP) is a flexible, fully integrated online platform 
that provides intuitive pathways through all of your lesson 
resources, making it easy to adapt, plan, teach, assess, 
and differentiate—all from one simple platform.
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Captivate Your Students
  Energize Your Classroom

What can blur the lines between what’s real  
and what’s not?

How do changes around us reveal who we are?

What happens when a society unravels?

• Thematic units with 
engaging Essential 
Questions

Grade 7

Grade 10

Grade 12 – British Literature

E N E R G I Z E
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NOTICE & NOTE

HEARTBEAT
Short Story by David Yoo

BACKGROUND
Born in 1974, David Yoo has often felt like an outsider. While attending 
an international school in Korea, he was the only Korean American 
student among German and Saudi Arabian classmates. When his 
family moved to Connecticut, he again encountered few 
Asian peers. He published his first book, Girls for Breakfast, 
when he was twenty-nine. The book is a humorous 
account of a Korean American teenage hero’s efforts to 
fit in at a suburban American high school.

SETTING A PURPOSE
As you read, pay attention to the way that the main character 
talks about himself and to the things that he decides to do. Note 
details that help you understand what he is like—his traits and 
motivations—and why he has a conflict.

My nickname’s “Heartbeat,” because my friends swear 
that you can actually see the pulse on my bare 

chest. I’ve always been skinny. Everyone assumes I’m a 
weakling because I’m so thin (I prefer “lean and mean” or 
“wiry”), despite being a three-sport athlete. I decided to do 
something about it this fall when Sarah, the girl I have a 
crush on, said, “Oh my gosh . . . you are so skinny.” She was 
visibly repulsed by my sunken chest as I stepped off the 
soccer bus after practice. I silently vowed to do everything 
within my power to become the “after” picture. I was 
sixteen years old, but looked like I was eleven.

For the rest of fall, I did countless push-ups and 
curled free weights until I couldn’t bend my arms. I got 
ridiculously strong and defined, but I wasn’t gaining weight. 

1

2

repulse
(r∆-p≠ls´) v. Something that 
repulses you makes you want 
to reject it because you find it 
disgusting.

ANALYZE CHARACTER
Annotate: In paragraph 1, mark 
three things that Dave says 
other people say to him or think 
about him.  

Infer: What does beginning 
the story with this information 
suggest about the kind of 
person Dave is?

Notice & Note

Use the side margins to notice 
and note signposts in the text.

Heartbeat 103

DO NOT EDIT--Changes must be made through “File info”
CorrectionKey=TX-A;NL-A

7_LTXESE973237_U2AAS1.indd   103 4/9/2018   7:13:45 AM

• Cinematic Stream to Start® videos grab 
attention in the unit introduction.

• Relevant contemporary literature 
alongside selections you know and 
love to teach

NOTICE & NOTE
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PREPARE TO COMPARE

As you read, pay attention to Marah’s descriptions of life under siege and 

how her experiences changed her. Note details that help identify Marah’s 

message and motives for writing. 

April 15, 2014

My city was once magnificent. In spring, it bloomed. We 
used to wake up to the sound of birds chirping and to the 

fragrant scent of flowers. Today, spring is here again. But what 
kind of spring is this? We now wake up to the sound of falling 
bombs.

Every day, we open our eyes to our bleak reality: to the 
mortar shells that bring fear, death, disease and destruction. It 
has robbed us of our loved ones, destroyed our special places, 
hurt our close friends. Take my neighbor’s daughter. At just seven 
years old, she has lost the ability to speak after a rocket landed 
close to our street.

Today, my city’s familiar face has been replaced by the 
suffering of its residents: the young boy who has been exposed 
to chemical weapons and is unable to receive treatment. An old 
man feels powerless after he lost his legs. A young man wears 
black sunglasses as if to hide a severely scarred face that frightens 

1

2

3

from

MY SYRIAN DIARY
Diary by Marah

BACKGROUND

The Syrian civil war began in 2011 with clashes between the government and 

antigovernment demonstrators, who protested the lack of freedom under 

Syrian leader Bashar al-Assad. Rebel factions within the country fought Assad’s 

regime and one another for control of the country. Assad’s actions sparked 

worldwide outrage, prompting many countries to provide funding for the 

rebels, which escalated the conflict. By 2017, over 400,000 Syrians had died and 

11 million were either displaced or had fled abroad. The author of this diary, 

who was 15 years old in 2011, lived in a besieged neighborhood until she fled 

Syria for Europe in 2016. She used the pen name Marah to protect her identity.

CONTRASTS AND 
CONTRADICTIONS

Notice & Note: What contrasts 
does Marah describe in the 
opening paragraphs?

Analyze: Why does Marah 
choose to start her diary 
by describing such striking 
contrasts?

My Syrian Diary 99

DO NOT EDIT--Changes must be made through "File info" 
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Grade 7

Grade 10

Grade 12
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NOTICE & NOTE

On August 23, 2005, a tropical depression formed off the southern coast 

of the United States. It developed over the next few days into Hurricane 

Katrina, one of the most powerful and devastating hurricanes to ever 

hit U.S. soil. Katrina’s massive winds and torrential rainfall created a 

storm surge of more than 25 feet, breaching a crucial levee and plunging 

most of the city of New Orleans under water. The hurricane resulted in 

at least 1,800 deaths and left a lasting impact on the Gulf Coast and its 

inhabitants.

Patricia Smith (b. 1955) is an award-winning poet, performance artist, 

and four-time National Poetry Slam champion. She is known for using 

personas—first-person voices that range from gang members to monsters 

of Greek mythology—to expose uncomfortable truths about situations 

that most people don’t want to face. Her work evokes such themes as 

self-destruction, betrayal, and vindictiveness, highlighting the spiritual 

and political impact of the subjects she explores. This poem appears in 

her book Blood Dazzler, a collection that traces the environmental and 

human costs of Hurricane Katrina. The book earned Smith a National Book 

Award nomination in 2008.

BACKGROUND

A hurricane develops in stages. At any point, the storm may either fall apart or 

become more organized and intense, progressing to the next stage. In the first 

stage, a tropical disturbance occurs, in which loosely-organized, heavy rain 

clouds develop. The storm system draws moisture from the warm, 

humid air on the ocean’s surface. This warm air rises and cooler 

air moves down to replace it, creating a swirling pattern of 

winds, a tropical depression. If the winds reach 39 to 73 miles 

per hour, the depression becomes a tropical storm.  

At 74 miles per hour, the storm becomes a hurricane.

5 p.m., 
TUESDAY, 
AUGUST 23, 2005

Poem by Patricia Smith

5 p.m., Tuesday, August 23, 2005 367
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Grade 7

Grade 10

Grade 12
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E N E R G I Z E

• Culturally relevant selections and novels

• Diverse writers, characters, and settings

• Detailed backgrounds on writers in selection introductions

Celebrate

  Diversity
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NOTICE & NOTE

SETTING A PURPOSE 

As you read, pay attention to the author’s reflections on the person he 
once was, including how he tried to fit in with people in a new place.

I  came to New York City in 1998. I was seventeen.
I entered the United States with just a passport in my 

hand, because somehow the baggage that I’d checked when I 
boarded the flight from Ivory Coast (which was tattered in ways 
unimaginable) didn’t make it.

I stood there at the luggage rack watching all these huge bags 
go by, and mine didn’t come. This bag held all my possessions at 
this point: two pairs of pants and two shirts—one long-sleeved 
and one short. So I just started laughing, and I didn’t even bother 
going to the lost-baggage section to claim it.

I just walked right out to meet my new adoptive mother, who 
was standing there with a beaming smile, waiting for me. And I 
explained to her what had happened, and we laughed some more.

We left and went into Manhattan, and that evening we went 
to Kmart. (After we had Chinese food and a fortune cookie that 
said, “You’re about to have new clothes.”)

And I thought to myself, What a great omen. Fresh new start 
to everything.

1

2

3

4

5

6

UNUSUAL NORMALITY
Personal Essay by Ishmael Beah

BACKGROUND

Ishmael Beah (b. 1980) began to write about his experiences as a way of 

dealing with being forced to be a child soldier in Sierra Leone in Africa. After 

his family was killed when he was just 12 years old, Beah was threatened 

with death if he didn’t fight with a rebel group that was trying to 

overthrow the country. An American working for UNICEF brought 

him to the United States. Today, he is a lawyer, author, and a 

UN Goodwill Ambassador helping others like him.

ANALYZE VOICE AND TONE
Annotate: Underline the 
author’s thoughts, shown in 
italics. Circle two details in 
paragraphs 5–6 that caused 
these thoughts.

Analyze: How does the author’s 
syntax and word choice reveal 
his attitude and outlook?

Mentor Text for  
Personal Essay
This is an example of an effective 
personal essay. Use it as a model 
when you write your own 
personal essay at the end of 
Unit 1.

Unusual Normality 19

DO NOT EDIT--Changes must be made through "File info" 
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Grade 6

• Malala Yousafzai

• Francisco X. Alarcón

• Mary TallMountain

• Langston Hughes

• Sandra CisnerosMalala Yousafzai

Alberto Rios

Grade 9

• Alberto Rios

• Margot Lee Shetterly

• Yusef Kamunyakoa

• Luisa Valenzuela

• Eboo Patel

Grade 7

• David Yoo

• Naomi Shihab Nye

• Kwame Alexander

• Amy Wang

• Victor Hernández CruzKwame Alexander Cesar Chavez

Grade 11 
American Literature
• Amy Tan

• Cesar Chavez

• Iroquois Storytellers

• Tracy K. Smith

• James Baldwin

Grade 10

• Kareem Abdul-Jabbar

• Lorna Dee Cervantes

• Naguib Mahfouz

• Edwidge Danticat

• Haruki MurakamiLorna Dee Cervantes

Grade 12 
British Literature

• Marah

• Chinua Achebe

• Fanny Howe

• Du Fu

• Helen Oyeyemi

Grade 8

• Nikki Grimes

• Ramez Naam

• Gloria Amescue

• Ishmael Reed

• Kao Kalia Yang
Ramez Naam

Here are some of the amazing writers featured in 
HMH Into Literature:

Chinua Achebe 

HMH Into Literature   |   7



E N E R G I Z E

Increase Engagement 
  with Student Choice

• Audio with sentence 
highlighting for all 
digital Student Edition 
selections

• Annotated digital texts

Independent Reading 
Selections
• Multiple texts with every unit

• Can be self-selected or 
assigned

• Variety of Lexile® levels, genres, 
and topics of interest

8



Classroom Novels
• Choose from hundreds of titles

• Contemporary and multicultural

• Three suggested titles per unit match  
theme and include a full Novel Study Guide 
that contains:

• Teacher planning pages

• Social-emotional considerations

• Student-facing activities:

 - Anticipation guides

 - Read and respond questions

 - Writing prompts

 - Choice creative projects 

 - And more!

HMH Into Literature   |   9

Digital Novels
• 100+ titles located in the 

Text Library

• Can be self-selected or 
assigned

• Includes digital notes and 
class discussion tools

Text Library

LEARN MORE
P. 18



E N E R G I Z E

Digital Extras 
Keep Students’ Attention

10

Newsela®

Current Events

CommonLit®

The Guardian®

National Public  
Radio®

CNN®

Current Events
• Unlimited articles and 

leveled texts from trusted 
publications

• Add to customized lesson 
plans or assign directly to 
students

Media Projects
• Unique project that relates to 

readings for every unit

• Improves digital literacy skills

• Additional opportunity to 
showcase and extend learning

Media Projects Found in Studios and Other Resources

Current Events in HMH GLP



HMH Global App

HMH Into Literature   |   11

Online Discussions
• Moderate online discussions within 

the lesson.

• Set parameters and score for 
student participation.

Close Read Screencasts
• Modeled conversations of 

challenging passages

• Embedded in the digital Student 
Edition within selections

• Followed by collaborative 
practice activities

• Available for any smartphone
 or tablet

• Download lessons, including 
interactive lessons, for offline use.



E L E VAT E

Elevate Learning
towards Independence
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NOTICE & NOTE 
READING MODEL

COMPARE ACCOUNTS

ANALYZE & APPLY

ARGUMENT

Letter from Birmingham Jail   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  222
by Martin Luther King Jr .

POEM

Elsewhere   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  248
by Derek Walcott

MEMOIR

The Hawk Can Soar   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  256
by Randi Davenport

SHORT STORY

The Briefcase   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  268
by Rebecca Makkai

COLLABORATE & COMPARE

ARGUMENT MENTOR TEXT

from Letter to Viceroy, Lord Irwin   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  284
by Mohandas K . Gandhi

DOCUMENTARY FILM

from Gandhi: The Rise to Fame  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  296
by BBC

ESSENTIAL  
QUESTION:

What do we need in 
order to feel free?

HARD-WON LIBERTY
PAGE 218

UNIT 4

FM12 Grade 10

DO NOT EDIT--Changes must be made through “File info” 
CorrectionKey=TX-A

Reading Model
• Located in each unit for Grades 6–10

• Explicit instruction on the close reading 
strategy Notice & Note

Mentor Text
• Located in each unit for all grades

• 100% authentic, published writers

• Serves as a model for writing 
techniques

• Built-in gradual release model

• Classic and contemporary literature 
taught side by side

• Streamlined design for focused 
instruction

• Flexible to fit your goals

Small Group

Whole Class

12
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Visit the Interactive  
Student Edition for:

• Unit and Selection Videos
• Media Selections
• Selection Audio Recordings
• Enhanced Digital Instruction

Key Learning Objectives
• Analyze argument
• Analyze rhetorical devices
• Analyze poetic structure

• Analyze diction and syntax
• Analyze character and theme
• Analyze media techniques

UNIT 4
INDEPENDENT READING   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  304
These selections can be accessed through the digital edition .

SPEECH

from Speech at the March on Washington
by Josephine Baker

SHORT STORY

The Book of the Dead
by Edwidge Danticat

POEM

Cloudy Day
by Jimmy Santiago Baca

HISTORY WRITING

from Crispus Attucks
by Kareem Abdul-Jabbar

Suggested Nonfiction Connection
NONFICTION

Why We Can’t Wait 
by Martin Luther King Jr .

Unit 4 Tasks
• Write an Argument   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  306
• Deliver an Argument   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  313

Reflect on the Unit   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  315

FM13Contents
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• Practice newly acquired 
text analysis skills

• Variety of Lexile levels, 
genres, and topics

• Printable

• Three suggested titles per 
unit—one in the Student 
Edition and two more in the 
Teacher’s Edition

Independent Learning

Suggested Connection
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Visit the Interactive  
Student Edition for:

• Unit and Selection Videos
• Media Selections
• Selection Audio Recordings
• Enhanced Digital Instruction

Key Learning Objectives
• Analyze argument
• Analyze rhetorical devices
• Analyze poetic structure

• Analyze diction and syntax
• Analyze character and theme
• Analyze media techniques

UNIT 4
INDEPENDENT READING   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  304
These selections can be accessed through the digital edition .

SPEECH

from Speech at the March on Washington
by Josephine Baker

SHORT STORY

The Book of the Dead
by Edwidge Danticat

POEM

Cloudy Day
by Jimmy Santiago Baca

HISTORY WRITING

from Crispus Attucks
by Kareem Abdul-Jabbar

Suggested Nonfiction Connection
NONFICTION

Why We Can’t Wait 
by Martin Luther King Jr .

Unit 4 Tasks
• Write an Argument   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  306
• Deliver an Argument   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  313

Reflect on the Unit   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  315
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Differentiate
  to Meet All Needs

NOTICE & NOTE
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PREPARE TO COMPARE

You have analyzed how Hawthorne developed theme through the use of 

characterization and symbols. Look for clues in Poe’s text for his theme and 

the literary elements he uses to develop it.

 Impia tortorum longos hic turba furores 
Sanguinis innocui, non satiata, aluit. 
Sospite nunc patria, fracto nunc funeris antro, 
Mors ubi dira fuit vita salusque patent.1

 [Quatrain composed for the gates of a market to be erected 
upon the site of the Jacobin 2 Club House at Paris.]

I was sick—sick unto death with that long agony; and when they 
at length unbound me, and I was permitted to sit, I felt that 

my senses were leaving me. The sentence—the dread sentence 
of death—was the last of distinct accentuation which reached 
my ears. After that, the sound of the inquisitorial voices seemed 

1

THE PIT 
AND THE 

PENDULUM
Short Story by Edgar Allan Poe

BACKGROUND

Edgar Allan Poe (1809–1849) is considered one of literature’s “most brilliant, 

but erratic stars.” Poe explored such distinctive themes as madness, untimely 

death, and obsession. He was orphaned at an early age, and for most of his life 

he struggled to earn a living. The 1845 publication of his poem “The Raven” 

made Poe famous. This success, however, was soon marred by the 

death of his wife and his own illness. Although Poe’s life was brief, his 

literary influence was great, especially on the development of the 

horror story and detective fiction.

1 Impia . . . patent: Latin: Here the wicked crowd of tormentors, unsated, fed 
their long-time lusts for innocent blood. Now that our homeland is safe, now 
that the tomb is broken, life and health appear where once was dread death.

2 Jacobin  (j√k´∂-b∆n): a radical political group active in the French Revolution 
and later known for implementing the Reign of Terror.

ANALYZE PLOT 
STRUCTURE
Annotate: Mark the first two 
sentences of paragraph 1.

Analyze: What is happening 
to the narrator in these two 
sentences? How does the 
beginning of the story create 
dramatic tension?

The Pit and the Pendulum 293

DO NOT EDIT--Changes must be made through “File info” 
CorrectionKey=TX-A

This version of the selection includes an 
adaptation of the story, with targeted passages 
from the text for you to read on your own.
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ADAPTATION

I was sick—sick to death with this long agony. I felt that my senses 

were leaving me. The death sentence was the last sound I heard 

clearly. Yet, for a while, I saw; I imagined that the lips of the black-

robed judges were white and thin and twisting. I saw them say my 

name; and I shook because I heard no sound. I realized that nothing 

would save me. Just as I began to think what sweet rest there must be 

in the grave, everything went black. Then silence, and stillness, and 

night were the universe. 

I had fainted; but I believe I could remember something about 

what happened while I was passed out. Waking from a deep sleep, 

we may not be able to remember our dreams right away. But later we 

are surprised when for no reason we suddenly remember what we 

dreamt. 

I vaguely remember tall figures that lifted and carried me in silence 

down—down—still down. I thought the journey would never end. 

My heart seemed to stop beating. Then it was as if everything had 

stopped moving; as if we had gone beyond the limits of limitless. After 

this all I remember is flatness and dampness; and that all seemed to be 

madness. 

BACKGROUND

Starting in the late 1400s, the Spanish Inquisition, a court of the Roman Catholic 

Church, punished people who they believed disagreed with church teachings. In 

this story, the narrator is a prisoner of the Spanish Inquisition in Spain. Although 

Poe’s story is fiction, the Inquisition really did imprison, torture, and sometimes 

execute people. The French did invade Spain in 1808, when this story takes place. 

They stopped the Inquisition for a while. It was finally officially ended in 1834.

The Pit and  
the Pendulum
Based on the short story by Edgar Allan Poe

agony: strong or intense pain of mind 
or body

The Pit and the Pendulum 1
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Suddenly sound, and motion, and touch returned—a tingling 

sensation pervading my body. I went back and forth between trying 

to understand what was happening to me and wanting to faint again to 

avoid thinking about it. Then I remembered everything that happened 

up until I fainted. What followed I have been able to recall only vaguely 

and with much effort.

Read this passage from the selection to find out why the 

narrator is terrified.  

TARGETED PASSAGE 

So far, I had not opened my eyes. I felt that I lay 
upon my back, unbound. I reached out my hand, 
and it fell heavily upon something damp and hard. 
There I suffered it to remain for many minutes, 
while I strove to imagine where and what I could 
be. I longed, yet dared not to employ my vision. I 
dreaded the first glance at objects around me. It 
was not that I feared to look upon things horrible, 
but that I grew aghast lest there should be nothing 
to see. At length, with a wild desperation at heart, 
I quickly unclosed my eyes. My worst thoughts, 
then, were confirmed. The blackness of eternal 
night encompassed me. I struggled for breath. The 
intensity of the darkness seemed to oppress and 
stifle me. The atmosphere was intolerably close. 

ADAPTATION (continued)

I struggled to breathe. I thought a great deal of time had passed. I 

was sure I was not dead. But those sentenced to death by the Spanish 

Inquisition were usually burned at the stake. What would happen to 

me?

I was so afraid that I fainted again. When I awoke, my whole body 

shook with fear. I stuck my arms out in all directions but could feel 

nothing. I was afraid I would bump into the cell’s slimy tomb-like 

walls. Finally, the suspense became unbearable. I moved forward 

pervading: spreading throughout

Reading Check
After he opens his eyes, why does 
the narrator find it hard to breathe?

✔

suffered: allowed

strove: tried hard

lest: in case

Reading Check
What does the narrator realize?

✔

5

The Pit and the Pendulum 2

Original Text Adapted Text

Includes:
• Original targeted passages

• Reading comprehension 
checks

• Critical vocabulary

• End-of-selection discussion 
questions
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 

FM23
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In the Reading StudioIn the print and digital Student Edition

Accessible Texts
• Adapted and summarized texts for key instructional selections

• Developed for students reading below grade level

• Ensures all students can participate in classroom discussions

LEARN MORE
P. 18
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Malala’s 
Fight for Education
Biography by Manuela Escobar

I  magine that half of your class was not allowed to learn to 

read or write. What would you do if you were one of the lucky 

ones? Would you try to change things? When Malala Yousafzai was 

growing up, she saw that other girls were being denied an education. 

Even at her age, she knew this was unfair. She has dedicated her life 

to trying to make it right.

Malala was born on July 12th, 1997, in Mingora, a big city in 

Pakistan. Malala’s father is an advocate for education in Pakistan 

and runs a group of private schools. Malala attended one of these 

schools. During her elementary school years, the Taliban (an Islamic 

religious group) were wreaking havoc, attacking schools throughout 

Pakistan. They believed girls and women should be kept apart from 

boys and men and should not have access to an education.

When she was eleven years old, Malala gave a speech to Pakistani 

journalists and leaders in response to the Taliban. It was titled 

“How Dare the Taliban Take Away My Basic Right to Education?” It 

became widely known because of all the media members present 

in the audience. She knew that her actions might put her in danger 

of a Taliban attack, since they use violence to silence opponents. 

However, she could not stand to see their actions continue. The 

following year, she used a pseudonym to blog for the British 

Malala’s Fight for Education 1
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A Final Escape
Biography by Haydelle Carper

A  ccording to the paperwork he carried with him, Frederick 

 Douglass was officially employed as a sailor, as entitled to 

buy a train ticket as any emancipated man—but as he stood on the 

train platform that fateful day in 1838, his heart pounded in his 

chest. He looked around worriedly, anxious and overwhelmed by 

the multitude of people surrounding him, each individual seeming 

ready to ruin his plan. Could they discern that the papers he held 

didn’t actually belong to him? They belonged to an acquaintance, 

a free black seaman who had loaned them to Douglass to help him 

escape. He grasped his ticket and his luggage tight in his hands, 

poised to flee at any indication of danger

For two decades, Douglass had lived under slavery. Born with the 

name Frederick Bailey on a Maryland plantation in 1818, Douglass 

barely knew his mother, who was sold to another slaveholder while 

he was still an infant. At the age of eight, Douglass was sent to 

work in Baltimore for a man named Hugh Auld. Though he was still 

enslaved, his time in Baltimore led to a momentous discovery in 

Background
When abolitionist Frederick Douglass was born in 1818, 
slavery was still legal in half of the United States. Douglass himself 
was born enslaved, and he tried to free himself multiple times before 
escaping permanently.

A Final Escape 1
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One spring morning over 50 years ago, 13 people entered 

 Washington, D.C.’s bus terminal and bought tickets for a 

13-day bus ride to New Orleans, Louisiana. It was May 4, 1961, and 

although many other people were also traveling that day, this 

group was different. It was made up of both black and white people 

traveling together to test the U.S. Supreme Court’s 1960 ruling 

banning segregated bus and train terminals. They were the Freedom 

Riders.

The Freedom Riders weren’t just a random group of people. 

They had submitted applications to James Farmer and leaders of 

the Congress of Racial Equality (CORE) before being chosen to 

participate. Once accepted, they underwent three days of intensive 

training. Along with CORE’s leaders, they studied and discussed the 

concept of nonviolent protest. The riders were warned about the 

racial attitudes they would encounter and the kinds of beatings and 

violence they might face. They practiced by role-playing attacks 

and learned how to protect themselves while not fighting back, in 

keeping with nonviolent protest methods.

The group also studied the details of the trip route and became 

familiar with the Jim Crow system in the South. Lawyers instructed 

them on their legal rights. By the time the two buses departed from 

One-Way Ticket to 
New Orleans, Please
Informational article by Marcia Amidon Lusted

One-Way Ticket to New Orleans, Please 1
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Leveled Texts
• 180 texts that can be self-selected or assigned

• Related to the unit themes

• Includes Lexile level

• Can be paired with Interactive Skills Practice for guided practice and immediate feedback

Found in the Text Library on HMH GLP

LEARN MORE
P. 18
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Encourage English Learners
 with Leveled Supports

16

Interpret Tone

Explain that reading aloud 

can help students notice the 

author’s syntax—the pattern 

and arrangement of words and 

sentences. Explain that syntax 

often contributes to the tone 

of a text.

Have students listen as you read aloud paragraph 5. Emphasize syntax as you read. Use the following 

supports with students at varying proficiency levels:

• Tell students that you will ask some questions about the tone of the paragraph. Model giving a 

thumbs up or down for the answer. Does the author seem nervous? Do the short sentences make 

the author seem scared?

• Reread the first six sentences of paragraph 5. Ask students to describe the sentences. (short, 

incomplete) Ask them to identify the tone. (scared, nervous, desperate) 

• Have students work in pairs to describe the syntax and identify the tone of the paragraph.

LISTENING

CULTURAL REFERENCES
The following words or phrases may be unfamiliar to 

students:

• full expression (paragraph 3): all symptoms are clearly 

apparent

• a fighter (paragraph 7): someone who is strong and 

doesn’t give up easily

• saving grace (paragraph 7): something that makes a 

difficult situation easier to take

• escape fate: (paragraph 7): avoid what must happen

• epiphany: (paragraph 12): a moment in which 

something important is realized

• this narrative in America (paragraph 12): a popular type 

of story in America, such as one in which someone 

overcomes a great hardship

INTRODUCE THE SELECTION

DISCUSS DISABILITY
In this lesson, students will need to discuss the author’s challenge of coping 

with a disability that developed when she was an adult. Explain words that 

describe her initial physical symptoms:

• When you’re weak, you have little strength.

• When you quake, you shake.

• When you stiffen, you feel hard and tense.

• When you feel fatigue, you are very tired.

Have volunteers share how it might feel for a healthy person to begin to 

experience serious physical symptoms. Encourage students to listen closely 

and respond to each other.

Text X-Ray: English Learner Support
for “The Hawk Can Soar”

Use the Text X-Ray and the supports and scaffolds in the Teacher’s Edition to 

help guide students at different proficiency levels through the selection.

PLAN

SUBSTANTIAL

MODERATE

LIGHT

Unit 4256C

DO NOT EDIT--Changes must be made through “File info”
CorrectionKey=VA-A

DO NOT EDIT--Changes must be made through “File info”
CorrectionKey=VA-A

10_LVAETE474742_U4AAS3P.indd   3 4/11/2018   1:34:19 AM

PLAN

READING

Design a Web Page

Work with students to 

complete the writing 

assignment on Student 

Edition page 265.

Use the following supports with students at varying proficiency levels:

• Provide sentence frames that students can use as they begin planning their web page: _____ will be 

the topic of my web page. I chose this topic because _____.

• Using Think Aloud and modeling strategies, help students brainstorm features to help them structure 

information. For example, say: I think I will include a bulleted list to display the evidence I gathered. This list 

will make it easier for users to understand my ideas.

• Have partners review each other’s work. Ask: Which features did the writer use to structure the 

information? Which features might be added to improve the work? 

WRITING

Analyze Text 
Structure

Remind students that 

authors do not always tell 

stories in chronological 

order. Remind them that 

understanding the order 

of events is important to 

comprehending the text.

Use the following supports with students at varying proficiency levels:

• Reread paragraphs 3–4 aloud to students as they follow along. Then ask students to locate the phrase 

“It begins for me in my 30s.” Think aloud: This phrase lets me know that the author’s illness began 

when she was in her 30s.

• Have students reread paragraphs 3–4. Then instruct them to find evidence to support the fact that 

the author has not lived with the disease for her entire life. Supply a sentence frame: I know that the 

author became sick as an adult because _____.

• Have partners reread paragraphs 3–4 and identify when the author began experiencing symptoms. 

Have them discuss why the author might not reveal that information until paragraph 4. 

Discuss the 
Introduction

Have students discuss 

how the author uses 

specific details to 

introduce herself as 

someone with a disability.

Use the following supports with students at varying proficiency levels:

• Read aloud the first three sentences of paragraph 1. Have students read aloud the sentences back to 

you.

• Have one student read aloud the first three sentences of paragraph 1. Then have a partner paraphrase 

aloud. 

• Invite partners to read aloud paragraph 1 together. Encourage them to break down words they 

find difficult to pronounce into individual parts. Have them discuss how they feel reading specific 

descriptions of the author’s disability. 

SPEAKING

SUBSTANTIAL

SUBSTANTIAL

SUBSTANTIAL

MODERATE

MODERATE

MODERATE

LIGHT

LIGHT

LIGHT

256DThe Hawk Can Soar
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Text X-Ray 
• Available for all print selections in the Teacher’s Edition

• Includes introduction and cultural references

• Provides multiple levels of differentiation for listening, speaking, reading, and writing

Language X-Ray
• Located prior to end-of-unit tasks in 

the Teacher’s Edition

• Offers leveled support for writing, 
speaking, and listening

PLAN

Listen to Pitch and 
Pauses

Provide oral practice in hearing 

pitch and identifying pauses in 

different types of sentences. 

Use the following supports with students at varying proficiency levels: 

• Read paragraphs 2–3 of Gandhi’s letter. Tell students to raise their hands when they hear a 

question.

• Read paragraph 4 of Gandhi’s letter. Have students raise their hands every time they hear a 

pause that indicates the end of a sentence.

• Discuss how pauses and changing pitch help a listener. Ask: Why do we pause after a 

sentence? How does changing pitch help us understand sentence meaning?

SPEAKING AND LISTENING

Use Correct End 
Punctuation

Emphasize the importance of 

using correct end punctuation 

to make sentence meaning 

clear.

Use the following supports with students at varying proficiency levels: 

• Review examples of the four sentences types: declarative, interrogative, imperative, and 

exclamatory. Note the end punctuation for each type of sentence. 

• Instruct students to delete the semicolons and add end punctuation to these sentences: 

Gandhi was born in India; Do you know when Gandhi wrote to the Viceroy; Read Gandhi’s letter; 

How brave Gandhi was.

• Once students have completed drafts of their arguments, have them work with a partner to 

determine if they used correct end punctuation.

WRITING

Explain that an argument is a type of writing in which the author takes 

a position on a topic and then offers reasons backed by evidence to 

support that position. In the introduction, the writer discusses the 

topic in a general way, explains why it is important, and then states 

a position by making a claim expressed in a clear, concise thesis 

statement. The body of an argument develops the claim with reasons 

and supporting evidence. Counterclaims, or opposing arguments, 

are also discussed to provide additional support. Paragraphs are 

presented in a logical order with smooth transitions from one to the 

next. The conclusion restates the thesis with a claim, synthesizes the 

key points of the argument, and offers a new insight.

Point out that the selections in this unit deal with the theme of what 

we need in order to feel free. Provide sentence frames to help students 

explore ideas related to this theme. For example: In order to feel free, a 

person needs to              . Assist students as they brainstorm words and 

phrases such as have equal rights in society. Have pairs of students work 

together to write an original thesis statement related to freedom.

INTRODUCE THE WRITING TASK

Language X-Ray: English Learner Support

Use the instruction below and the supports and scaffolds in the Teacher’s 

Edition to help you guide students at different proficiency levels. 

MODERATE

SUBSTANTIAL

LIGHT

MODERATE

SUBSTANTIAL

LIGHT

306BUnit 4 Tasks
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Spanish novels 
available

Student-Facing Resources

ÁFRICA

SIERRA 
LEONA

Unusual Normality
Personal Essay by Ishmael Beah
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What happens when he plays paintball?  

 

How do Beah’s experiences make him different from the other students? 

WHO
Ishmael Beah, a  
former child soldier  
who was forced to  
fight during Sierra 
Leone’s civil war

WHEN
In 1998, Beah is 17.

WHAT
• Beah comes to the United States as an orphan. 
• His parents and brothers were killed in the war. 
• His new adoptive mother helps him get into 

school. There, he sees his differences from  
the other students. 

ÁFRICA

SIERRA 
LEONA
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Normalidad inusual
Ensayo personal de Ishmael Beah

¿Qué pasa cuando juega paintball? 

 

¿Cómo las experiencias de Beah lo distinguen de los otros estudiantes? 

QUIÉN
Ishmael Beah, un  
ex niño soldado que  
fue obligado a  
luchar durante la  
guerra civil de  
       Sierra Leona

CUÁNDO
En 1998, Beah tiene  
17 años.

QUÉ
• Beah viene a Estados Unidos como huérfano. 
• Sus padres y hermanos fueron asesinados en  

la guerra.
• Su nueva madre adoptiva lo ayuda a ingresar  

a la escuela. Allí, él ve sus diferencias de los  
otros estudiantes. 

Text Sketch
• Visual snapshot of key selection 

concepts

• Includes questions and responses

• Print as a poster or handout

• Available in English and Spanish

LEARN MORE
P. 18

LEARN MORE
P. 18
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UNIDAD     4

LA ARDUA LUCHA 
POR LA LIBERTAD

RESPONDER A LA PREGUNTA ESENCIAL 
En esta unidad, leerás varios géneros que exploran lo que necesitamos 
para sentirnos libres. Mientras lees, revisarás y reunirás tus ideas sobre 
la Pregunta esencial en el Diario de respuestas. Al final de la unidad, 
tendrás la oportunidad de escribir un argumento sobre lo que significa 
ser libre. Al llenar el Diario de respuestas te estarás preparando para esta 
tarea de escritura.

PREGUNTA ESENCIAL:

¿Qué necesitamos para 
sentirnos libres?

1Into Literature  •  Grade 10  •  Unit 4
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UNIDAD 4
VOCABULARIO ACADÉMICO

Escribir y comentar Escriban y comenten la Red de palabras completa 
con un compañero, asegurándose de comentar cada una de las casillas 
hasta que ambos hayan entendido la palabra, sus sinónimos, antónimos y 
formas relacionadas. Luego, rellenen Redes de palabras de las otras cuatro 
palabras. Hagan búsquedas en un diccionario o en internet para completar 
la actividad.

exhaustivo
adj.

DEFINICIÓN
completo o de suficiente 

alcance para incluir todos los 
aspectos

EJEMPLO DE ACLARACIÓN
El libro ofrece un análisis 

exhaustivo de las causas de la 
Primera Guerra Mundial. 

PALABRAS RELACIONADAS
exhaustivamente

RAÍZ DE LA PALABRA
proviene de la palabra latina 

exhaustus, que significa 
“agotado” 

ANTÓNIMOS
incompleto, parcial

SINÓNIMOS
con todo incluido, completo

Estudia la Red de palabras para saber más acerca de la palabra exhaustivo.

Las palabras de Vocabulario académico son las palabras con las que  
discutes y escribes sobre los textos. En esta unidad, aprenderás y harás uso 
de cinco palabras.

	 ❑ equivalente (equivalent) 	 ❑ exhaustivo (comprehensive)

	❑ incentivo (incentive)	 ❑ innovar (innovate)	 ❑ subordinado (subordinate)

✔

3Into Literature  •  Grade 10  •  Unit 4
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UNIDAD 4
RESÚMENES DE TEXTOS

Letter from Birmingham Jail

Español

Martin Luther King Jr. fue criticado por 
un grupo de clérigos por sus protestas 
“poco sabias y prematuras” en contra 
de la injusticia racial en Birmingham, 
Alabama. En “Carta desde la cárcel 
de Birmingham”, su respuesta a sus 
críticos, King describe las condiciones 
que fomentaron las protestas, 
defiende su papel en las protestas, 
explica los pasos involucrados en la 
planificación de acciones directas de 
no violencia, critica a los moderados 
quienes condenan la injusticia pero no 
luchan en contra de ella, y expresa su 
esperanza de que un día la igualdad 
racial llegará. 

English

Martin Luther King Jr. was criticized by 
a group of clergymen for his “unwise 
and untimely” protests against racial 
injustice in Birmingham, Alabama. 
In “Letter from Birmingham Jail,” his 
response to his critics, King describes 
the conditions that prompted the 
protests; defends his role in the 
protests; explains the steps involved 
in planning nonviolent direct action; 
criticizes moderates who decry 
injustice but don’t take action against 
it; and expresses his hope that a day of 
racial equality will come. 

Elsewhere

Español

En este poema, Derek Walcott describe 
un número de incidentes relacionados 
con la opresión que ocurren en “algún 
lugar” del mundo; sitios sin nombre, 
donde la gente sufre las crueldades de 
la tortura, la guerra, la esclavitud y el 
castigo. Nosotros que estamos “aquí”, 
en un lugar más seguro, solo somos 
“libres por un tiempo”, mientras que en 
“otros sitios” hay sufrimiento y “nada 
es gratis”. Explica que el “crimen más 
oscuro” es no hacer nada para aliviar el 
sufrimiento, sin importar qué “carrera 
de conciencia” hayamos adoptado.

English

In this poem, Derek Walcott describes 
a number of incidents of oppression 
happening “somewhere” around the 
world—unnamed places where people 
are experiencing the cruelties of 
torture, war, slavery, and punishment. 
We who are “here,” in a safer place, are 
only “free for a while,” while “elsewhere” 
there is suffering and “nothing is free.” 
He makes the point that the “darker 
crime” is doing nothing to alleviate the 
suffering, no matter what “career of 
conscience” we have adopted.

4Into Literature  •  Grade 10  •  Unit 4

• Essential Questions

• Academic Vocabulary

• Multilingual Glossary

• Response Logs

• Selection Summaries

• Text Sketch
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 
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Reading Studio

Reading Studio
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Exclusive Digital Studios
    Provide Curated Resources

18

Easy-to-find resources organized into separate 
studios are on demand and on HMH GLP.

Reading Studio 
• Close Read Screencasts

• Close Read Practice Pages

• Steam to Start Videos

• Text in Focus Videos (6–8)

• Text in Focus Practice Pages (6–8)

• Notice & Note Signpost Anchor Charts

• Spanish Unit Resources

• Multilingual Glossary

• Text Sketches (English and Spanish)
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 
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Writing Studio
• Interactive Lessons

• Timed Writing Activities (9–12)

• Rubrics

• Student Models

• Assessments
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 
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Speaking & Listening Studio
• Interactive Lessons

• Rubrics

• Assessments
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 
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Text Library
• Leveled Texts

• Printable Independent Reading 
Selections

• Novel Study Guides

• Novel Study Assessments

• Digital Library of eBooks

Intervention, Review, & Extension
• Leveled Texts/Interactive Skills 

Bank

• Peer Coach Videos

• ELA Skills Anchor Charts

• Level Up Tutorials

• Level Up Practice Assessments

Vocabulary Studio
• Interactive Lessons
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 
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Grammar Studio
• Printable, Editable Practice Pages

• Interactive Lessons

• Pre-#and Post-Module Assessments

• Diagnostic Screening Test
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 
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Current Events Unlimited Nonfiction from 
HMH, Newsela, National Geographic®, 
and More!

Close Read Screencasts and  
Text in Focus Videos

Stream to Start Videos

Level Up Tutorials Interactive LessonsEditable Grammar Practice

Digital Novels

Text Sketch in English 
and Spanish

Peer Coach Videos Leveled Texts with Instruction from 
Publications Such as Cricket Media®, 
National Geographic Magazine, and 
Arte Publico Press
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• A woman is not allowed in public without a man.  
There are no men in the household.

• Mother and Mrs. Weera want Parvana to pose  
as a boy in order to get supplies from the market.

• How does she change to help her family?

BREADWINNER 
a person who earns 
money to support  
a family

TALIBAN
a brutal political 
group that held 
power over most  
of Afghanistan in  
the 1990s

CHARACTERS

SETTING

CONFLICT

Kabul, Afghanistan in the 1990s after 
the Taliban has closed all the schools

Kabul

Parvana (11)

Mother

Nooria (17) 
Sister

Maryam 
Sister

Mrs. Weera

The Breadwinner
Novel by Deborah Ellis

from

This version of the selection includes a 
summary of the story, with targeted passages 
from the text for you to read on your own.

N OT E S
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SUMMARY

Parvana lives with her mother, her older sister Nooria, her 

younger sister Maryam, and her baby brother Ali. 

In this excerpt, Parvana’s mother and her mother’s friend 

Mrs. Weera decide to have Parvana dress up as a boy so that 

she can go to the market to buy food and supplies for the family. 

They will say that she is a cousin visiting from another city. If 

anyone asks about Parvana, they will say that she has gone to 

stay with an aunt. 

Nooria says that no one will miss Parvana. At first, Parvana is 

angry with her sister for making a mean remark. But then she 

realizes that no one will probably notice she is gone.

Mother tells Parvana that she will wear her brother Hossain’s 

clothes. But she doesn’t think the plan will work because she has 

long hair. 

Parvana at first refuses to let them cut her hair, but no one 

else in her family could dress up as a boy. 

BACKGROUND

This story takes place in Kabul, the capital of Afghanistan, in the 1990s. At 

that time, a brutal political group called the Taliban held power over most 

of Afghanistan. The Taliban put in place rules restricting the behavior of 

women and girls. Girls were not allowed to go to school or to the store. In 

the story, Parvana’s father has been imprisoned and her brother, Hossain, 

has been killed. With no men in the house, her family must figure out how 

to get food and supplies. A breadwinner is a term that means the person 

who earns money to support a family.

from
The  
Breadwinner
Novel by Deborah Ellis

from The Breadwinner 1
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Read this passage from the selection to learn how Parvana 
struggles with the decision to dress as a boy.  

TARGETED PASSAGE

“It has to be your decision,” Mrs. Weera said. 
“We can force you to cut off your hair, but you’re 
still the one who has to go outside and act the 
part. We know this is a big thing we’re asking, 
but I think you can do it. How about it?”

Parvana realized Mrs. Weera was right. They 
could hold her down and cut off her hair, but for 
anything more, they needed her cooperation. In 
the end, it really was her decision. 

SUMMARY (continued)

Parvana agrees to let them cut her hair, but she does not 

want Nooria to cut it. Nooria is mean to her. Mother cuts her hair 

off at the neck and offers to tie a nice ribbon around the hair so 

Parvana can keep it. But Parvana decides the hair does not seem 

so important now that it is not on her head. 

As Mother cuts her hair, Parvana begins to feel like a different 

person. She decides she has a nice face and she likes her short 

hair.  She changes into Hossain’s clothes. 

When Parvana comes back into the room, her little sister does 

not recognize her at first. Her mother whispers Hossain’s name, 

and seems upset to see Parvana dressed in her dead brother’s 

clothes. Nooria teases Parvana again to distract Mother from 

being sad. 

Mother gives Parvana money. She reaches for her chador, a 

cloth worn by women and girls to cover their hair and shoulders. 

But then she realizes she does not need it when she is dressed as 

a boy. 

cooperation: help

Reading Check
Why does Parvana realize that 
Mrs. Weera is right?

✔

22

23

from The Breadwinner 2
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Prepare for Success: Targeted
  Reading Instruction

• Focused standards instruction

• Skills are introduced during pre-reading and 
analyzed within the selection

ANALYZE & APPLY

? ESSENTIAL 
QUESTION:
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ANALYZE & APPLY

What do we 
need in order to 
feel free?

THE 
BRIEFCASE
Short Story by Rebecca Makkai

268 Unit 4
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PLAN

WRITING

Write a Letter

Provide students with a 

model of a personal letter 

to use as a guide for the 

writing assignment on 

Student Edition page 281.

Use the following supports with students at varying proficiency levels:

• Review the model letter and point out its main features, such as the greeting, closing, and 

paragraphing. Then discuss the contents and how it is organized.

• In small groups, have students review the model letter. Talk about what they will say in their letters. 

Then, have them choose words and phrases from the story to use in their letters.

• On their own, have students use the model letter as an outline and replace the contents with the 

points they want to make. Then,  choose words and phrases to use or adapt for their letters. 

Discuss Punctuation

Draw students’ attention 

to paragraph 5. Explain 

that a writer may use 

punctuation—in this 

selection, dashes and a 

semicolon—to help reveal 

a character’s traits.

Use the following supports with students at varying proficiency levels:

• Model identifying the dashes and semicolon in the paragraph. Discuss how dashes can stop the flow of 

ideas or set text apart for emphasis, and how semicolons can closely link ideas or signal a pause.

• Have pairs reread the paragraph and mark dashes and the semicolon. Then guide students in 

discussing the writer’s use of punctuation. (Dashes suggest a pause in the story, where the narrator adds 

a comment; semicolons link clauses together to show how one action leads to another.)

• Have pairs reread the paragraph and discuss what the punctuation suggests about the character’s 

thoughts. (He feels guilty; he wants to feel better about his actions.) 

SPEAKING

Analyze Character

Read aloud paragraph 1. 

Explain that the beginning 

of this story tells readers 

some key information 

about the main 

character—the prisoner. 

Explain that readers can 

learn more about the 

character by studying his 

words or phrases as they 

read the selection.

Use the following supports with students at varying proficiency levels:

• Choral read the first paragraph. Prompt students to think about how the main character is feeling. 

Allow students to answer in their primary language, by pointing to images that represent feelings, or 

by drawing.

• Have partners reread the first paragraph. Then guide them in identifying words and phrases, such as 

“a line of miserable monkeys,” that they can use to understand how the character is feeling.

• Prompt small groups to discuss the character’s thoughts in the first paragraph and what they tell them 

about the character. Then, have them use a graphic organizer to track the character’s thoughts and 

actions as they read.

READING

LIGHT

SUBSTANTIAL

SUBSTANTIAL

MODERATE

MODERATE

LIGHT

LIGHT

SUBSTANTIAL

MODERATE

LIGHT

268DThe Briefcase 
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amounts they sent were smaller, the notes that accompanied them 
more inquisitive. What exactly had transpired? Could they come to 
the city and meet him?

The post box, of course, was in a different city than the one 
where he stayed. He arrived at the post office just before closing, and 
came only once every two or three weeks. He always looked through 
the window first to check that the lobby was empty. If it was not, he 
would leave and come again another day. Surely one of these days, a 
friend of the professor would be waiting there for him. He prepared a 
story, that he was the honored professor’s assistant, that he could not 
reveal the man’s location but would certainly pass on your kindest 
regards, sir.

If the Earth moved, all it would take for a man to travel its distance 
would be a strong balloon. Rise twenty feet above, and wait for the 
Earth to turn under you; you would be home again in a day. But this 
was not true, and a man could not escape his spot on the Earth but to 
run along the surface. Ergo, the Earth was still. Ergo, the sun was the 
moving body of the two.

No, he did not believe it. He wanted only to know who this 
professor was, this man who would teach his students the laws of the 
universe, then ask them to prove as true what was false.

On the wall of the café: plate-sized canvas, delicate oils of an apple, 
half-peeled. Signed, below, by a girl he had known in school. The 
price was more than a month of groceries, and so he did not buy 
it, but for weeks he read his news under the apple and drank his 
coffee. Staining his fingers in cheap black ink were the signal fires 
of the world, the distress sirens, the dispatches from the trenches 
and hospitals and abattoirs2 of the war; but here, on the wall, a sign 
from another world. He had known this girl as well as any other: had 
spoken with her every day, but had not made love to her; had gone to 
her home one winter holiday, but knew nothing of her life since then. 
And here, a clue, perfect and round and unfathomable. After all this 
time: apple.

After he finished the news, he worked at the proof and saw in the 
coil of green-edged skin some model of spiraling, of expansion. The 
stars were at one time part of the Earth, until the hand of God peeled 
them away, leaving us in the dark. They do not revolve around us: 
they escape in widening circles. The Milky Way is the edge of 
this peel.

Outside the café window, a beggar screeched his bow against a 
defeated violin. A different kind of case, open on the ground, this one 

17

18

19

20

21

22

ANALYZE CHARACTER
Annotate: Mark text in 
paragraph 17 that describes the 
chef’s habits of approaching 
and entering the post office.

Infer: What do these habits 
reveal about the chef?

transpire 
(tr√n-spπr´) v. to happen or 
occur.

2 abattoirs (√b´∂-twärs): slaughterhouses.

The Briefcase 275
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TEACH

ANALYZE CHARACTER
Review the key elements of character at the beginning 

of the selection. Have students work in pairs to consider 

what the chef’s actions reveal about his motivations. 

Have students continue to discuss the questions about his 

thoughts, interactions, how he has changed, and how he 

is affected by the setting of the story. Their answers can 

be recorded as annotations or on a graphic organizer for 

understanding character development. (Answer: The chef 

is paranoid about being discovered or caught, so he is very 

careful.)

CRITICAL VOCABULARY

transpire: The professor’s students all want to know what 

happened to him.

ASK STUDENTS to summarize what transpired as the 

professor walked down the street. (He was captured by 

guards to take the chef’s place as a prisoner.)

TO CHALLENGE STUDENTS . . .
Explore Themes After they have read the story, ask students what role women play in the 

chef’s life. Point out the brief but telling scenes about the chef’s relationships with his landlady 

and his lover. The story climaxes in the confrontation between the chef and the professor’s 

wife. Have students work in small groups to discuss the importance of women in the story. 

Prompt them to consider what we learn about the chef through his relationships. Ask: Are 

there ways in which the women highlight different parts of his personality? Tell students to 

think about how the female characters relate to the theme of identity. Ask: Why does the chef 

feel so strongly attracted to the professor’s wife? Invite students to present their ideas to the 

rest of the class.

ENGLISH LEARNER 
SUPPORT

Recognize Sounds Display the vocabulary word 

transpire and say it aloud. Point out that the e is silent. 

Explain that “silent e” at the end of the word makes the 

long i vowel sound. Discuss other example words that 

follow this rule, such as note, fire, and state. 

TEKS 6A, 6B

ELPS 2A, 2B

BEGINNING/INTERMEDIATE

The Briefcase 275
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QUICK START

Life events may cause us to question or even change who we are . Think of an 
experience in your life that changed you or your sense of yourself . Write one 
or two paragraphs about that time, describing how you changed .  

ANALYZE CHARACTER

Characters are the people who participate in the events in a story . Like real 
people, they display certain qualities and develop and change over time . 
You can understand characters through their thoughts, action, dialogue, and 
interactions with other characters . The setting also affects characterization in 
a story . Characters’ motivations, or reasons for doing what they do, advance 
the plot of a story and reveal its theme .

In this story, only one character is fully developed . As you read, ask yourself 
about these key elements of character to analyze this unnamed main 
character .

SETTING Do the time, place, or cultural setting affect the 
character?

PHYSICAL DESCRIPTION Do the physical descriptions of the character relate to 
his identity?

ACTIONS What do his actions and reactions reveal about him?

MOTIVATIONS What drives the character to make the choices he 
does?

THOUGHTS What does he think about? What do his thoughts 
reveal about him?

INTERACTIONS With whom does he interact? What does each 
interaction reveal about him?

CHANGES How does he change throughout the story?

ANALYZE THEME

The theme is the central idea of a story . It is the moral, life lesson, or insight 
about life or human nature that the author wants to convey . Themes may be 
universal, such as “Money can’t buy happiness” or “Love conquers all,” or they 
may be more specific to the story . An author might state a theme directly, but 
most often readers must infer theme, relying on character development and 
unfolding events to make an educated guess about what message the author 
wants to convey . 

To infer theme as you read, consider:
• the character’s actions, thoughts, and motivations
• the character’s interactions with others
• how the character changes over the course of the story
• unfolding events in the plot
• setting and its effect on the plot

GENRE ELEMENTS: 
SHORT STORY
• uses the basic elements of 

setting, characters, plot, 
conflict, and theme

• focuses on one or two main 
characters and a single plot 
with minimal subplots

• can be read in its entirety in 
one sitting
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briefcase, he must also make use of the question. Or perhaps he felt 
that if he could answer it, he could put the universe back together. Or 
perhaps it was something to fill his empty days. 

He wrote in his small notebook: “The light of my cigarette is a 
fire like the sun. From where I sit, all the universe is equidistant from 
my cigarette. Ergo,1 my cigarette is the center of the universe. My 
cigarette is on Earth. Ergo, the Earth is the center of the universe. If 
all heavenly bodies move, they must therefore move in relation to the 
Earth, and in relation to my cigarette.”

His hand ached. These words were the most he had written since 
school, which had ended for him at age sixteen. He had been a smart 
boy, even talented in languages and mathematics, but his mother 
knew these were no way to make a living. He was not blessed, like 
the professor, with years of scholarship and quiet offices and leather 
books. He was blessed instead with chicken stocks and herbs and 
sherry. Thirty years had passed since his last day of school, and his 
hand was accustomed now to wooden spoon, mandoline, peeling 
knife, rolling pin.

Today, his hands smelled of ink, when for thirty years they had 
smelled of leeks. They were the hands of the professor; ergo, he was 
now the professor.

He had written to friends A through L, and now he saved the rest 
and wrote instead to students. Here in the briefcase’s outermost 
pocket were class rosters from the past two years; letters addressed to 
those young men care of the university were sure to reach them. The 

13

14

15

16

equidistant  
(∏-kw∆-d∆s´t∂nt) adj.  
at equal distance from.

ANALYZE THEME
Annotate: Mark the sentence in 
paragraph 13 that summarizes 
the chef’s answer to the 
professor’s question.

Infer: What does this answer 
reveal about how the chef’s 
character is changing?

1 Ergo (ûr´g∫): the Latin equivalent of “therefore.”
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ANALYZE THEME
Annotate: In paragraph 57, 
mark the text that reveals the 
chef’s desperation.

Infer: What will happen to the 
chef if he loses the professor’s 
identity? 

One afternoon, he enters the post office two minutes before 
closing. The lobby is empty but for the postman and his broom.

The mailbox is empty as well, and he turns to leave but hears the 
voice of the postman behind him. You are the good Professor T——, 
no? I have something for you in the back.

Yes, he says, I am the professor. And it feels as if this is true, and 
he will have no guilt over the professor’s signature when the box is 
brought out. He is even wearing the professor’s shirt, as loose again 
over his hungry ribs as it was the day he slipped it on in the alley.

From behind the counter, the postman brings no box, but a 
woman in a long gray dress, a white handkerchief in her fingers.

She moves towards him, looks at his hands and his shoes and 
his face. Forgive me for coming, she says, and the postman pulls the 
cover down over his window and vanishes. She says, No one would 
tell me anything, only that my husband had his health. And then a 
student gave me the number of the box and the name of the city.

He begins to say, You are the widow. But why would he say this? 
What proof is there that the professor is dead? Only that it must be; 
that it follows logically.

She says, I don’t understand what has happened.
He begins to say, I am the good professor’s assistant, madam 

— but then what next? She would ask questions he has no way to 
answer.

I don’t understand, she says again.
All he can say is, This is his shirt. He holds out an arm so she can 

see the gaping sleeve.
She says, What have you done with him? She has a calm voice 

and wet, brown eyes. He feels he has seen her before, in the streets of 
the old city. Perhaps he served her a meal, a bottle of wine. Perhaps, 
in another lifetime, she was the center of his universe.

This is his beard, he says.
She begins to cry into the handkerchief. She says, Then he is 

dead. He sees now from the quiet of her voice that she must have 
known this long ago. She has come here only to confirm.

He feels the floor of the post office move beneath him, and he 
tries to turn his eyes from her, to ground his gaze in something solid: 
postbox, ceiling tile, window. He finds he cannot turn away. She is a 
force of gravity in her long gray dress.

No, he says. No, no, no, no, no, I am right here.
No, he does not believe it, but he knows that if he had time, 

he could prove it. And he must, because he is the only piece of the 
professor left alive. The woman does not see how she is murdering 
her husband, right here in the post office lobby. He whispers to her: 
Let me go home with you. I’ll be a father to your son, and I’ll warm 
your bed, and I’ll keep you safe.

42

43

44

45

46

47

48

49

50

51

52

53

54

55

56

57

ANALYZE CHARACTER
Annotate: Mark the woman’s 
actions and words in 
paragraphs 45–54.

Analyze: What do the chef’s 
responses to these words and 
actions reveal about him?
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GRAPHIC ORGANIZER 
CONCEPT/EVENT MAP

Concept/Event

HowWhat

When Where

Who Why

Peer Coach Videos and Anchor Charts
• Videos review challenging concepts in a fresh, 

relatable style

• Anchor Charts correspond to video content

• Located in Studios & Other Resources  
on HMH GLP

Graphic Organizers under Student Resources  
on HMH GLP

Interactive Graphic Organizers 
• 40+ organizers

• Printable

• Range of topics including reading 
analysis, writing support, decision 
making, and more!
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R E A D I N G  M O D E L

For more information on 
these and other signposts 
to Notice & Note, visit the 
Reading Studio .

LETTER FROM BIRMINGHAM JAIL
You are about to read the argument “Letter from Birmingham Jail .” In it, you 
will notice and note signposts that provide clues about the argument’s claims 
and evidence . Here are a key question and two signposts to look for as you 
read this argument and other nonfiction writing .

Big Question Have you ever watched a TV commercial or listened to a 
classmate’s student council campaign speech and thought, “REALLY?” When 
you’re presented with an idea that’s hard to believe, determine whether the 
information makes you wonder about something new or is simply untrue .

A nonfiction writer may share fascinating, true information with you—or the 
writer may have a bias or purpose that affects how believable the information 
is . As you read, be prepared to ask yourself: What surprised me? Look for: 

• New information (“I didn’t know that!”)
• Suspicious information (“Seriously? Is that really true?”)
• Clarifying information (“Oh! Now I get it!”)
• A different perspective (“I hadn’t thought of it that way .”)

Here is how a student might mark surprising elements in King’s letter .

April 16, 1963
My Dear Fellow Clergymen:

What surprised you?
That Dr. King wrote to “fellow clergymen” who had 
criticized him. 

Why did it surprise you? What 
other questions does it bring 
to mind?

I thought the letter was to the public or maybe political 
officials. What religious leaders criticized Dr. King, and 
what did they say?

While confined here in the Birmingham city jail, I came 
across your recent statement calling my present activities 
“unwise and untimely.” Seldom do I pause to answer criticism 
of my work and ideas. If I sought to answer all the criticisms 
that cross my desk, my secretaries would have little time for 
anything other than such correspondence in the course of the 
day, and I would have no time for constructive work. But since 
I feel that you are men of genuine good will and that your 
criticisms are sincerely set forth, I want to try to answer your 
statement in what I hope will be patient and reasonable terms.

1
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CRITICAL VOCABULARY

cognizant moratorium retaliate precipitate

complacency manifest mores provocation

Mark the letter of the best answer to each question. Then, explain your 
response to a partner using both words.

1. Which of the following would be used when talking about revenge?
 a. manifest  b. retaliate
2. Which of the following would be used when talking about values?
 a. mores  b. moratorium
3. Which of the following happens when someone incites or inflames a 

situation?
 a. provocation  b. complacency
4. Which of the following would be used when talking about being aware?
 a. cognizant  b. precipitate

LANGUAGE CONVENTIONS

Repetition is a technique in which a word or phrase is repeated for emphasis 
or unity. Parallelism is the repetition of grammatical structures to express 
ideas that are related or equal in importance. This example is from the letter:

. . . the white moderate, who is more devoted to “order” than to justice; 
who prefers a negative peace . . . who constantly says . . .

Notice how King uses repetition and parallelism to strengthen his argument.

April 16, 1963

My Dear Fellow Clergymen:

 While confined here in the Birmingham city jail, I came 
across your recent statement calling my present activities “unwise 
and untimely.” Seldom do I pause to answer criticism of my work 
and ideas. If I sought to answer all the criticisms that cross my 
desk, my secretaries would have little time for anything other than 
such correspondence in the course of the day, and I would have 
no time for constructive work. But since I feel that you are men of 
genuine good will and that your criticisms are sincerely set forth,  
I want to try to answer your statement in what I hope will be 
patient and reasonable terms. 

King establishes 
audience and his 
own credibility—
he’s one of them.

He explains why 
he’s writing.

He’s not overly 
sensitive to 
criticism.

He’s polite and 
respectful. 

ANNOTATION MODEL

Here is how a student marked the opening of “Letter from Birmingham Jail.”

TEKS 8G, 9C

224 Unit 4

DO NOT EDIT--Changes must be made through “File info” 
CorrectionKey=TX-A

Deepen Comprehension 
  with Notice & Note

Print and Digital Student Edition

• Developed by educational leaders and  
HMH Into Literature authors Kylene Beers  
and Robert Probst

• Signposts guide analysis of fiction and 
nonfiction texts

• Matures at higher grades by reducing scaffolds

Unit Reading Model
• Focused instruction on 

three signposts at the 
beginning of every unit 

• Includes instruction on 
recognizing the signpost, 
using the anchor questions, 
and annotating the 
selection

Annotation Model
• Example at the beginning of every 

selection provides guidance on 
how students might respond to 
the text
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WHAT’S HAPPENING

When you’re reading and the author uses a word or phrase 
you don’t know, you should stop and ask yourself:

The answers will help you decide if you need to look the word up, 
or keep reading for more information.

“Do I know this word from some place else?”

“Does this seem like technical talk 
for experts of this topic?”

“Can I find clues in the sentence to help me 
understand the word?”

Word Gaps

WHAT’S HAPPENING

When you’re reading and you notice the author uses language that 
leaves no doubt, exaggerates, or pushes to the limit, you should stop, 

and ask yourself:

The answers will tell you something about the author’s point-of-view 
and purpose. Or, you might realize the author is exaggerating to make 

you think a certain way.

“Why did the author say 
it like that?”

Extreme  
or absolute 
language

STOP

When you’re reading and a character (who’s probably older and lots 
wiser) takes the main character aside and gives serious advice,

You should stop and ask yourself:

Whatever the lesson is, you’ve probably found a theme for the story.

“What’s the life lesson, 
and how might it affect 

the character?”

Words of 
the Wiser
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NOTICE & NOTE

SETTING A PURPOSE

As you read, monitor your understanding of King’s lengthy and detailed 

argument by using a graphic organizer, note-taking, or annotations. 

Watch for and note key ideas he uses to make his case.

April 16, 1963
My Dear Fellow Clergymen:

While confined here in the Birmingham city jail, I came 
across your recent statement calling my present activities 

“unwise and untimely.” Seldom do I pause to answer criticism of 
my work and ideas. If I sought to answer all the criticisms that 
cross my desk, my secretaries would have little time for anything 
other than such correspondence in the course of the day, and I 
would have no time for constructive work. But since I feel that 
you are men of genuine good will and that your criticisms are 
sincerely set forth, I want to try to answer your statement in what 
I hope will be patient and reasonable terms.

I think I should indicate why I am here in Birmingham, 
since you have been influenced by the view which argues against 
“outsiders coming in.” I have the honor of serving as president 

1

2

LETTER FROM 
BIRMINGHAM JAIL

Argument by Martin Luther King Jr. 

BACKGROUND

Martin Luther King Jr. (1929–1968) led a nonviolent protest in 1963 against 

lunch counter segregation in Birmingham, Alabama. He was jailed along with 

many of his supporters. While in jail, King wrote this letter in response to the 

local clergy. As a Baptist minister and civil rights leader, King helped to organize 

the 1963 March on Washington, where he delivered his “I Have a Dream” 

speech. His leadership was crucial in passing the Civil Rights Act of 1964. That 

year, he received the Nobel Peace Prize. King was assassinated in 1968.

QUOTED WORDS

Notice & Note: Mark the direct 
quotation in paragraph 2. Who 
is being quoted? 

Interpret: Why are these words 
central to King’s argument?

Letter from Birmingham Jail 225
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network of mutuality, tied in a single garment of destiny. Whatever 
affects one directly, affects all indirectly. Never again can we afford to 
live with the narrow, provincial “outside agitator” idea. Anyone who 
lives inside the United States can never be considered an outsider 
anywhere within its bounds.

You deplore the demonstrations taking place in Birmingham. But 
your statement, I am sorry to say, fails to express a similar concern 
for the conditions that brought about the demonstrations. I am sure 
that none of you would want to rest content with the superficial kind 
of social analysis that deals merely with effects and does not grapple 
with underlying causes. It is unfortunate that demonstrations are 
taking place in Birmingham, but it is even more unfortunate that 
the city’s white power structure left the Negro community with no 
alternative.

In any nonviolent campaign there are four basic steps: collection 
of the facts to determine whether injustices exist; negotiation; self-
purification; and direct action. We have gone through all these steps 
in Birmingham. There can be no gainsaying the fact that racial 
injustice engulfs this community. Birmingham is probably the most 
thoroughly segregated city in the United States. Its ugly record of 
brutality is widely known. Negroes have experienced grossly unjust 
treatment in the courts. There have been more unsolved bombings of 
Negro homes and churches in Birmingham than in any other city in 
the nation. These are the hard, brutal facts of the case. On the basis 
of these conditions, Negro leaders sought to negotiate with the city 

5

6

EXTREME OR ABSOLUTE 
LANGUAGE

Notice & Note: Mark uses 
of the word never and 
other absolute language in 
paragraph 4. 

Connect: How might King’s 
choice of words make it 
difficult for his audience to 
disagree with him? 
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Quoted Words Backing up your ideas with documented evidence and 
expert opinions shows that you really know your topic . The same is true of 
professional writers and speakers . A strong argument is supported by:

• Personal Perspectives: the experience or views of an ordinary person 
• Voices of Authority: an expert view, from someone with relevant credibility
• Documented Facts: verifiable information that supports an idea or claim

Here a student annotated part of King’s letter that uses Quoted Words:

. . . One has not only a legal but a moral responsibility to obey 
just laws. Conversely, one has a moral responsibility to disobey 
unjust laws. I would agree with St. Augustine that “an unjust law 
is no law at all.” 

15

Extreme or Absolute Language If a friend tells you that you have to play this 
new game because it has the most intense plot line and you’ll be a complete 
loser if you don’t, you should ask: Why all the extreme language? 

In nonfiction, absolute words like every, always, never, or words that end in 
-est should also catch your attention . When you see extreme or absolute 
language, don’t just accept it; determine why the author is using it . 

In this example, a student marked Extreme or Absolute Language:

Who is quoted? Saint Augustine

Why did the author include the 
quote? What did it add? 

The words of a saint will resonate with an audience 
of clergy. It also shows that this is not a new or 
revolutionary idea. 

I have just received a letter from a white brother in Texas. He 
writes: “All Christians know that the colored people will receive 
equal rights eventually, but it is possible that you are in too great 
a religious hurry. . . . ”

26

Any time you see quotation 
marks in an argument or 
informational text, pause to see 
whether they share important 
information or an expert 
opinion about the topic .

Anchor Question
When you notice 
this signpost, ask: 
Why is this person 
quoted, and what 
do the quoted 
words add? 

What is extreme about this 
statement?

It doesn’t acknowledge that some Christians don’t 
“know” this and assumes that eventual equality will just 
happen. It also dismisses people’s need for equality.

What does this language 
reveal about purpose, bias, or 
perspective?

It reflects the letter writer’s perspective that things 
are going fine, which he may see because he isn’t really 
affected by inequality.

Anchor Question
When you notice 
this signpost, ask: 
Why would the 
author use this 
language? What 
does this reveal 
about the author’s 
biases or purpose? 

Notice & Note 221

DO NOT EDIT--Changes must be made through “File info”
CorrectionKey=NL-A

10_LVAESE474599_U4NN.indd   221 3/17/2018   5:42:52 AM

©
 H

ou
gh

to
n M

iff
lin

 H
ar

co
ur

t  
Pu

bl
ish

in
g C

om
pa

ny
 • 

Im
ag

e C
re

di
ts 

: ©
 Vi

ka
Su

h/
Sh

ut
te

rst
oc

k

Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 
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Close reading 
Notice & Note 
prompts in 
the selections 
provide practice  
on the signposts.

Signpost Anchor Charts are available in the Reading Studio.
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Go online to preview  
the Unit topic with the  
Stream to Start video. 
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UNIT 4

ESSENTIAL 
QUESTION

What do we 
need in order to 
feel free?

“There is no easy walk to freedom 
anywhere.” Jawaharlal Nehru

HARD-WON 
LIBERTY
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Essential Question:  
What do we need in order to feel free?

Letter from 
Birmingham Jail

Elsewhere

The Hawk Can Soar

The Briefcase

from Letter to 
Viceroy, Lord Irwin

from Gandhi: The 
Rise to Fame  

?

UNIT 4
RESPONSE LOG

Use this Response Log to record your ideas 
about how each of the texts in Unit 4 relates to 
or comments on the Essential Question.

Student ResourcesR4
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UNIT 4

comprehensive
(k≤m-pr∆-h≈n´s∆v) 

adj. 

SYNONYMS
all-inclusive, thorough

RELATED WORDS
comprehensively, 
comprehension

ANTONYMS
incomplete, partial

DEFINITION
complete or of sufficient 

scope to include all aspects

WORD ROOT OR ORIGIN
Comes from the Latin word 
comprehendere meaning “to 
understand” or “to comprise”

CLARIFYING EXAMPLE
The book gave a 

comprehensive analysis of 
the causes of World War I.

RESPOND TO THE ESSENTIAL QUESTION

In this unit, you will read various genres that explore what we need in 
order to feel free. As you read, you will revisit the Essential Question
and gather your ideas about it in the Response Log that appears on 
page R4. At the end of the unit, you will have the opportunity to write 
an argument about what it means to be free. Filling out the Response 
Log will help you prepare for this writing task.

  You can also go online to access the Response Log.

ACADEMIC VOCABULARY

Academic Vocabulary words are words you use when you discuss and write about texts. In this 
unit you will practice and learn five words.

❑ comprehensive ❑ equivalent ❑ incentive  ❑ innovate ❑ subordinate

Study the Word Network to learn more about the word comprehensive.

Write and Discuss Discuss the completed Word Network with a partner, making sure to talk 
through all of the boxes until you both understand the word, its synonyms, antonyms, and 
related forms. Then, fill out Word Networks for the remaining four words. Use a dictionary or 
online resource to help you complete the activity.

 Go online to access the Word Networks.  

✔
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ANALYZE THEME
Annotate: Mark the major plot 
development that occurs in 
paragraph 5.

Analyze: Who is to blame for 
what happens to the professor? 
How does the chef respond to 
this injustice? 

knew that neither saw his naked, red wrist; each saw only his own 
mother weeping in a kitchen, his own love on a bed in white sheets 
and sunlight.

He walked in step with them to the end of the block.
Before the war this man had been a chef, and his one crime 

was feeding the people who sat at his tables in small clouds of 
smoke and talked politics. He served them the wine that fueled 
their underground newspaper, their aborted revolution. And after 
the night his restaurant disappeared in fire, he had run and hidden 
and gone without food — he who had roasted ducks until the meat 
jumped from the bone, he who had evaporated three bottles of wine 
into one pot of cream soup, he who had peeled the skin from small 
pumpkins with a twist of his hand.

And here was his hand, twisted free of the chain, and here he 
was running and crawling, until he was through a doorway. It was a 
building of empty classrooms — part of the university he had never 
attended. He watched from the bottom corner of a second-story 
window as the young soldiers stopped the line, counted 199 men, 
shouted to each other, shouted at the men in the panicked voices 
of children who barely filled the shoulders of their uniforms. One 
soldier, a bigger one, a louder one, stopped a man walking by. A man 
in a suit, with a briefcase, a beard — some sort of professor. The 
soldiers stripped him of his coat, his shirt, his leather case, cuffed him 
to the chain. They marched again. And as soon as they were past — 
no, not that soon; many minutes later, when he had the stomach — 
the chef ran down to the street and collected the man’s briefcase, coat 
and shirt.

In the alley, the chef sat against a wall and buttoned the professor’s 
shirt over his own ribs. When he opened the briefcase, papers flew 
out, a thousand doves flailing against the walls of the alley. The chef 
ran after them all, stopped them with his feet and arms, herded them 
back into the case. Pages of numbers, of arrows and notes and hand-
drawn star maps. Here were business cards: a professor of physics. 
Envelopes showed his name and address — information that might 
have been useful in some other lifetime, one where the chef could 
ring the bell of this man’s house and explain to his wife about empty 
chains, empty wrists, empty classrooms. Here were graded papers, a 
fall syllabus, the typed draft of an exam. The question at the end, a 
good one: “Using modern astronomical data, construct, to the best of 
your ability, a proof that the sun actually revolves around the Earth.”

The chef knew nothing of physics. He understood chemistry 
only insofar as it related to the baking time of bread at various 
elevations or the evaporation rate of alcohol. His knowledge of 
biology was limited to the deboning of chickens and the behavior 

3

4

5

6

7

flail 
(fl∑l) v. to thrash or wave about 
wildly.
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TEACH

ANALYZE THEME
Have students identify the major plot development that 

occurs in paragraph 5. Remind students of the list of 

considerations to infer theme at the beginning of the 

selection. Have students work in small groups to analyze 

who is to blame for the professor being taken prisoner. Have 

volunteers share their ideas. If groups disagree, hold a class 

discussion on how this shapes our perception of the chef, 

and encourage them to explore how being taken prisoner 

has affected his sense of identity and how this relates to the 

story’s theme. (Answer: The chef has freed himself and the 

soldiers have taken a professor prisoner in his place. The soldiers 

are to blame, as they do not seem to care who they take prisoner 

but rather seem intent on having the right number of prisoners. 

Had the chef not been taken prisoner and starved, he probably 

would not have stolen the professor’s identity. He has become 

desperate.)

■■ English Learner Support

Understand Theme Explain that a theme is the central 

idea of a story. It may be an idea or insight that is universal or 

specific to the story. First, review the list of considerations to 

infer theme at the beginning of the selection. After students 

have read the story, discuss these examples. Then go 

through the story together to infer theme. 

The character’s actions/thoughts/motivations: the chef feels 

guilt for the professor taking his place in the prison line, so 

he decides to take the professor’s place in life

The character’s interactions with others: the chef writes letters 

to the professor’s friends but is mostly alone

How the character changes throughout the story: the chef 

becomes convinced that he is the professor

Unfolding events in the plot: the professor’s widow arrives at 

the post office

Setting and its effects on the plot: a country where everyone is 

found to be a political prisoner forms the basis of the plot.

After reviewing examples, demonstrate how to combine 

these details to make inferences about the theme. For 

example: The chef’s decision to take the professor’s life and 

correspond with his colleagues shows how confused his sense of 

identity has become after being a prisoner.

CRITICAL VOCABULARY

flail: Makkai compares the papers flying out of the 

briefcase to doves thrashing about in the alley.

ASK STUDENTS why they think the chef chased down 

the flailing papers. (to keep someone from catching him or 

because they might have value)

APPLYING ACADEMIC VOCABULARY

■❑ comprehensive ■❑ equivalent ■❑ incentive ■❑ innovate ■❑ subordinate

Write and Discuss Have students turn to a partner and discuss the following questions. 

Guide students to include the academic vocabulary words comprehensive and innovate in their 

responses.

• Does the chef have a comprehensive set of reasons for his actions?

• How does the professor’s question innovate astronomy instruction?

✔✔

TEKS 6A
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ALL PROFICIENCIES
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ANALYZE & APPLY

What do we 
need in order to 
feel free?

THE 
BRIEFCASE
Short Story by Rebecca Makkai

268 Unit 4
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CHECK YOUR UNDERSTANDING

Answer these questions before moving on to the Analyze the Text section on 
the following page.

1 Why does the chef have the professor’s briefcase? 

A The professor dropped it when taken prisoner in the chef’s place.

B He found it on the street and picked it up, hoping it might be helpful.

C He feels a responsibility to tell the professor’s family what happened.

D It was left in the restaurant where the chef worked before his arrest.

2 What is the chef’s strategy for survival? 

F He conceals his location and asks the professor’s friends for money.

G He plans to marry the professor’s wife and help raise their son.

H He takes a job in a new restaurant where no one knows him.

J He has no strategy because he knows how hopeless his situation is. 

3 At the end of the story —

A the chef finally understands the professor’s question

B he has been evicted from his room because he has no more money 

C his disguise has convinced the professor’s son that he is his father

D the chef’s secret has been discovered

He wraps his hands around her small, cold wrists, but she pulls 
loose. She might be the most beautiful woman he has ever seen.

As if from far away, he hears her call to the postmaster to send for 
the police.

His head is light, and he feels he might float away from the post 
office forever. It is an act of will not to fly off, but to hold tight to 
the Earth and wait. If the police aren’t too busy to come, he feels 
confident he can prove to them that he is the professor. He has the 
papers, after all — and in the havoc of war, what else will they have 
the time to look for?

She is backing away from him on steady feet, and he feels it like a 
peeling off of skin.

If not the police, perhaps he’ll convince a city judge. The 
witnesses who would denounce him are mostly gone or killed, and 
the others would fear to come before the law. If the city judge will not 
listen, he can prove it to the high court. One day he might convince 
the professor’s own child. He feels certain that somewhere 
down the line, someone will believe him.

58

59

60

61

62

havoc 
(h√v´∂k) n. destructive disorder 
or chaos.

The Briefcase 279
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TEACH

CHECK YOUR 
UNDERSTANDING

Have students answer the questions independently.

Answers:

1. A

2. F

3. D

If they answer any questions incorrectly, have them reread 

the text to confirm their understanding. Then they may 

proceed to ANALYZE THE TEXT on page 280.

ENGLISH LEARNER SUPPORT
Oral Assessment Use the following questions to assess students’ comprehension and 

speaking skills. Ask students to respond in short, complete sentences. 

1. Why does the chef have the professor’s briefcase? (The professor dropped it when he was 

taken prisoner.) 

2. What does the chef do to survive? (He keeps his location a secret and writes to the 

professor’s friends to send him money.)

3. What happens at the end of the story? (His secret is discovered.)

CRITICAL VOCABULARY

havoc: The war has resulted in chaos and destruction.

ASK STUDENTS why no one would be able to check on the 

chef’s identity in the midst of havoc. (Records may have 

been destroyed, or those that do exist may be in dangerous 

places.)

ELPS 2I, 3J

BEGINNING/INTERMEDIATE
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WORD BANK
flail
inversion
equidistant
transpire
flagrantly
havoc

Go to the Vocabulary 
Studio for more on 
discipline-specific terms.

CRITICAL VOCABULARY

Practice and Apply Answer each question to demonstrate your 
understanding of the Critical Vocabulary words. Then, explain your responses.

1. If the professor’s arms were flailing when he was seized, did he resist 
arrest or comply meekly?

 ________________________________________________________

2. When the chef reads the professor’s test question, he interprets it as an 
inversion. Why?

 ________________________________________________________

3. If the chef believes that all things in the universe are equidistant from 
him, is the sun farther from the chef than the moon?

 ________________________________________________________

4. The professor’s wife tracked down the chef to determine what had 
transpired. What did she hope to find out?

 ________________________________________________________

5. The guards flagrantly disregarded the law in seizing the professor. How 
concerned were they about being caught making an unlawful arrest?

 ________________________________________________________

6. The war created havoc in the chef’s country. What might you assume 
everyday life was like for people?

 ________________________________________________________

VOCABULARY STRATEGY:
Discipline-Specific Terms

The author of this story uses terms from cooking, physics, and history. Context 
clues, encyclopedias, or technical dictionaries can help you determine the 
meaning of an unfamiliar term specific to a particular field or discipline. 

Practice and Apply Read these sentences from the story. Use context clues 
or other resources to write the meaning of each boldfaced term.

1. His knowledge of biology was limited to the deboning of chickens and the 
behavior of Saccharomyces cerevisiae, common bread yeast. 

 ________________________________________________________

2. Hence the Aztec sacrifices, the ancient rites of the eclipse. If the sun 
so willingly leaves us, each morning it returns is a stay of execution, an 
undeserved gift.

 ________________________________________________________

3. Using modern astronomical data, construct, to the best of your ability, a 
proof that the sun actually revolves around the Earth.

 ________________________________________________________

282 Unit 4
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application and strategy

• Prompts in the Teacher’s Edition supply 
new examples for class discussion.
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Print and Digital Student Edition

Critical Vocabulary
• Supports comprehension with selection-specific words

• Focused pre-reading, during, and post-reading instruction and practice
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ANALYZE & APPLY

? ESSENTIAL 
QUESTION:

What do we 
need in order to 
feel free?

THE HAWK 
CAN SOAR
Memoir by Randi Davenport

256 Unit 4
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TEACH

Connect to the

ESSENTIAL QUESTION
In her memoir “The Hawk Can Soar,” Randi Davenport 

describes how a degenerative neuromuscular disease affects 

her daily life and shares thoughts about how her physical 

limitations affect her ideas about personal freedom.

SOCIAL-EMOTIONAL LEARNING 

LEARNING MINDSET
Questioning In “The Hawk Can Soar,” students meet an author who questions her life. Use 

this idea as a springboard to encourage students to feel comfortable about asking questions 

as they read and discuss this memoir. Welcome students’ questions and their curiosity; remind 

students that asking questions is a great way to check their understanding and learn new 

things. Suggest that students keep a record of questions that lead them to new ideas. 

Unit 4256
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LANGUAGE CONVENTIONS
Annotate: Mark a purposeful 
fragment in paragraph 14.

Analyze: How does the 
fragment you marked 
contribute to the voice and 
tone of the memoir? 

ANALYZE DICTION AND 
SYNTAX
Annotate: In paragraphs 
16–18, circle words with 
positive connotations, and 
underline words with negative 
connotations.

Interpret: How do these 
contrasting words shape your 
perception of the encounter 
with the hawk? How do these 
word choices help develop the 
author’s voice?

Thus subordinated, I live. And I keep on living.
This story should end with an epiphany, a moment when I 

discover that I can still soar. How we love this narrative in America! 
The ultimate act of bootstrapping5: refusing to give in to a body you 
cannot control and that medicine is helpless to cure.

And I nearly have such a moment. Leaning against my car in 
a gas station by the side of a highway, pumping gas, I see a man 
standing next to a pickup truck, an unremarkable sight save that he 
has a huge hawk on his arm. The hawk is unblinded, its hood draped 
over its neck like a collar, but it is lashed to the glove on the man’s 
arm like a dog to a post. Unaccountably, it sees me and tilts its head 
and then tilts its head again.

What are you looking at? I think. As I so often think. But I wave 
to the man and call, “Beautiful bird.”

He nods and says they’ve been out hunting.
It’s a dreary morning, mist hanging in veils over the fields, a 

purplish tinge to the distant trees. I cannot imagine hunting in the 
rain with a bird aloft but then I do. The rivulets of water standing 
in the farm ditches. The fresh scent of the pines. The breeze lifting 
the sky and then lifting the sky again, each cloud turning. For just a 
moment, my heart lifts and, as if to answer me, the hawk rises and 
spreads its wings and then flaps back into place. Gives itself a shake 
as it strains against its bindings and then looks at me again, the 
expressionless light of its eyes seeming to say, What’re you going 
to do?

Nothing, I say. I can do nothing.
I finish pumping my gas, and holding onto the side of my car for 

balance, I return the nozzle to its cradle, turn and climb back into the 
driver’s seat and point my car south, toward home. A few minutes 
later, the man and the hawk are gone and nothing is left but the road 
ahead, occult, unknown, and yet so familiar by now that I feel every 
turn in my failing neurons. In my ever hopeful bones.

11

12

13

14

15

16

17

18

5 bootstrapping: to develop using one’s own work, without help from others.

occult 
(∂-k≠lt´) adj. mysterious or 
hidden.
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TEACH

ANALYZE DICTION AND 
SYNTAX

Remind students that connotations are not the same as 

dictionary definitions (denotations); rather, they have to 

do with the feelings that words evoke. Words with positive 

connotations suggest hope, happiness, acceptance, and so 

on; words with negative connotations suggest displeasure, 

sadness, hatred, and the like.

Review Davenport’s encounter with the hawk and then 

discuss ways in which she and it are alike. (Both would like 

to be free; both have their freedom limited by forces they 

cannot control.) (Answer: These words and phrases contrast 

the hawk’s opportunity for freedom with the limits imposed 

on the author by her disease. Together, they develop the idea 

that the author must find a different sort of freedom . This 

emphasizes that the author holds onto some amount of hope 

while maintaining a realistic outlook on life, strengthening the 

author’s matter-of-fact voice.)

CRITICAL VOCABULARY

occult: As Davenport drives along the road home, which 

she can see, she considers the “road” of what the rest of 

her life will be like, which she cannot “see,” or know.

ASK STUDENTS why, according to paragraph 6, the cause 

of Davenport’s physical problems was occult at first. 

(Despite testing her, specialists were unable to tell why she 

was experiencing the problems.)

LANGUAGE 
CONVENTIONS 

Remind students that one reason for using a fragment is to 

emphasize a point. Suggest that students consider how the 

author feels about being the object of attention. (Answer: The 

fragment emphasizes that the author is aware that people often 

look at her because of her disability. The fragment suggests a tone 

of slight annoyance , which adds to the author’s candid voice.)  

■■ English Learner Support

Understand Vocabulary Read aloud paragraphs 16–18 

and invite students to ask for clarification of any words 

that are unfamiliar. Then ask students to draw images that 

represent the words “dreary morning,” “strains against its 

bindings,” “my heart lifts,” and “hawk rises and spreads its 

wings.” Have students compare the feelings evoked by the 

drawings to the feelings, or tone, that the author evokes in 

paragraph 16. Have students note which drawings evoke 

positive feelings and which evoke negative feelings.

TEKS 8D, 8F

TEKS 9C, 9Di

ELPS 4F

ALL PROFICIENCIES
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LANGUAGE CONVENTIONS: 
Purposeful Fragments

Although it is grammatically incorrect, a writer may intentionally use a 
sentence fragment, or incomplete sentence, as a stylistic choice for effect. 
Fragments create a particular tone, breaking up the flow of writing. If not used 
appropriately, fragments can cause confusion, so they are not used in formal 
pieces of writing, such as a letter to a business.

In “The Hawk Can Soar,” fragments are used in the following ways.

• To emphasize an idea
Disabled. Like this word is the sum total of my existence.

• To develop tone
That dragging leg. That dropping foot. That unbearable 
fatigue.

• To create a voice
In my ever hopeful bones.

Practice and Apply Read the following examples. Determine whether the 
fragment is a purposeful fragment or an incomplete thought. Explain your 
choices. 

1. I want to live as I did before my injury. Before everything changed.

 ________________________________________________________

 ________________________________________________________

2. Sometimes life is unfair. Sometimes not.

 ________________________________________________________

 ________________________________________________________

3. She wears a brace on her leg. And on her back. 

 ________________________________________________________

 ________________________________________________________

4. The hawk lifts its wings. Tries to fly, but can’t. 

 ________________________________________________________

 ________________________________________________________

5. The road ahead is a mystery. Winding and unfamiliar. 

 ________________________________________________________

 ________________________________________________________

Go to the Grammar Studio
for more on sentence 
fragments.
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Explore Online to Experience 
the Power of HMH Into Literature 

Online

Personalized Annotations
My Notes encourages you to take notes as you read and allows you to mark the 
text in your own customized way. You can easily access annotations to review 
later as you prepare for exams. 

Interactive Graphic Organizers
Graphic organizers help you process, summarize, and keep track of your learning 
and prepare for end-of-unit writing tasks. Word Networks help you learn 
academic vocabulary, and Response Logs help you explore and deepen your 
understanding of the Essential Question in each unit. 

No Wi-Fi? No problem!
With HMH Into Literature, you always have access: download when you’re online 
and access what you need when you’re offline. Work offline and then upload 
when you’re back online. 

Communicate “Raise a Hand” to ask or answer questions without having to 
be in the same room as your teacher. 

Collaborate Collaborate with your teacher via chat and work with a classmate 
to improve your writing.
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Level Up Tutorials
• Self-paced, interactive lessons

• Can be self-selected or assigned

• Provides new instructional angle 
with remedial practice

Assessment
• Annual Diagnostic Screening 

Test for Grammar, Usage,  
and Mechanics to identify 
specific weaknesses in skills

• Formative and summative 
grammar module assessments  
to monitor growth

Level Up Tutorials Section under Student Resources on HMH GLP
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Stand-Alone Practice
• 100+ editable and 

printable worksheets in 
the Grammar Studio

• Optional consumable 
workbook
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 
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COLLABORATE & COMPARE

What do we  
need in order  
to feel free?

from
GANDHI: THE 
RISE TO FAME
Documentary Film by  BBC
page 299

COMPARE ACCOUNTS

As you read the letter and view the 
documentary, notice how Gandhi presents 
his argument to Lord Irwin and how the film 
portrays the resulting nonviolent protest. 
How do these different formats affect your 
understanding of Gandhi’s leadership in a 
movement to bring justice to the Indian people? 
After you review both selections, you will 
collaborate with a small group on a final project.

M E N T O R  T E X T

from 
LETTER TO 
VICEROY, LORD 
IRWIN
Letter by  Mohandas K. Gandhi
pages 287–291

284 Unit 4
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from Letter to Viceroy, Lord Irwin

QUICK START

Many countries throughout history have gained independence from rule by a 
foreign government. How does a fight for freedom get its start? With a group, 
discuss how one person might begin a movement for independence. 

ANALYZE ARGUMENT

A formal argument sets forth a specific and well supported claim. Gandhi’s 
letter attempts to sway the British Viceroy to improve the living conditions of 
the Indian people. As you analyze his argument, consider these elements: 

ELEMENTS TO CONSIDER CRITERIA FOR EVALUATION

Claim: the central point of an 
argument

Should be specific and reasonable

Reasons: the logical support for a 
claim 

Must be valid—both accurate and 
relevant. Faulty reasoning, or logical 
fallacy, can weaken the argument.

Evidence: facts, details, examples, 
and anecdotes that elaborate on 
reasons 

Must provide solid support. Irrelevant 
or insufficient evidence weakens a 
writer’s argument.

Counterarguments: points 
that refute a counterclaim, or an 
argument against the central claim 

Like a claim, must be supported by 
reasons and evidence

ANALYZE RHETORIC

A writer uses rhetoric to effectively communicate ideas to an audience. A 
writer can construct a strong argument by establishing credibility and using 
an appropriate tone. The use of rhetoric can determine whether readers 
accept or reject an argument. Rhetoric includes these devices:

• Appeals: An appeal to logic, emotions, or the character of the speaker can 
strengthen the power of an argument.

• Antithesis: Opposing ideas linked in a sentence can provide a strong 
contrast, examine pros and cons, and make the argument more memorable.

• Parallelism: The repetition of words, phrases, and grammatical patterns 
can be used to emphasize points and provide a rhythm.

• Shifts: A shift in rhetoric is a change from one idea to another to prove a 
point. Shifts can be signaled by conjunctions such as but or however.

As you read, notice how Gandhi uses these devices to convince Lord Irwin. 

TEKS 7Ei–iii  

TEKS 8G

FOCUS ON GENRE

ARGUMENT

• makes a claim that states the 
central point

• provides logical and accurate 
reasons for a claim

• includes evidence to support 
reasons 

• includes counterarguments 
that address potential 
counterclaims 

from Letter to Viceroy, Lord Irwin 285
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NOTICE & NOTE

ANALYZE ARGUMENT
Annotate: Mark the 
counterclaim Gandhi 
anticipates in paragraph 2.

Interpret: What 
counterargument does 
Gandhi make to refute this 
counterclaim? 

PREPARE TO COMPARE

As you read, make notes about Gandhi’s claim and the reasons and 

evidence he uses to support his argument. This will help you compare his 

letter with the information and statement made about the march in the 

video that follows. 

Dear Friend,
Before embarking on Civil Disobedience and taking the risk 

I have dreaded to take all these years, I would fain1 approach you 
and find a way out. My personal faith is absolutely clear. I cannot 
intentionally hurt any thing that lives, much less fellow-human 
beings even though they may do the greatest wrong to me and 
mine. Whilst therefore I hold the British rule to be a curse, I do not 
intend to harm a single Englishman or any legitimate interest he 
may have in India.

I must not be misunderstood. Though I hold the British rule 
in India to be a curse, I do not therefore consider Englishmen in 
general to be worse than any other people on earth. I have the 
privilege of claiming many Englishmen as dearest friends. Indeed 

1

2

from
  LETTER TO 
  VICEROY, LORD  
  IRWIN
  Argument by Mohandas K. Gandhi 

BACKGROUND

Mohandas K. Gandhi (1869–1948), often called “Mahatma” (“Great Soul”), 

helped lead the Indian drive for independence from British rule. The Salt March 

protested living conditions endured by the Indian people, including a high tax 

on salt and a prohibition against producing it independently. Gandhi wrote 

this letter on March 2, 1930. The British colonial government refused Gandhi’s 

demands. On April 6, Gandhi broke the law at the end of the Salt March by 

picking up handfuls of salt from the seashore. This action sparked a national 

campaign of nonviolent protest that led to independence from Britain in 1947.

1 fain: with pleasure.

Mentor Text for Argument
This is an example of an effective 
argument. Use it as a model 
when you write your own 
argument at the end of Unit 4.

from Letter to Viceroy, Lord Irwin  287
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AGAIN AND AGAIN

Notice & Note: Mark the verb 
Gandhi repeats several times in 
paragraph 8. 

Infer: What point does this 
repetition emphasize?

much that I have learnt of the evil of British rule is due to the writings 
of frank and courageous Englishmen who have not hesitated to tell 
the unpalatable truth about that rule.

And why do I regard the British rule as a curse?
It has impoverished the dumb millions by a system of progressive 

exploitation and by a ruinously expensive military and civil 
administration which the country can never afford.

It has reduced us politically to serfdom.2 It has sapped the 
foundations of our culture, and, by the policy of disarmament,3 it 
has degraded us spiritually. Lacking inward strength, we have been 
reduced by all but universal disarmament to a state bordering on 
cowardly helplessness.

. . . If India is to live as a nation, if the slow death by starvation 
of her people is to stop, some remedy must be found for immediate 
relief. The proposed conference is certainly not the remedy. It is not 
a matter of carrying conviction by argument. The matter resolves 
itself into one of matching forces. Conviction or no conviction Great 
Britain would defend her Indian commerce and interest by all the 
forces at her command. India must consequently evolve force enough 
to free herself from that embrace of death. It is common cause that, 
however disorganized and for the time being insignificant it may 
be, the party of violence is gaining ground and making itself felt. Its 
end is the same as mine. But I am convinced that it cannot bring the 
desired relief to the dumb millions. And the conviction is growing 
deeper and deeper in me that nothing but unadulterated non-
violence can check the organized violence of the British Government. 
Many think that non-violence is not an active force. It is my purpose 
to set in motion that force as well against the organized violent force 
of the British rule as the unorganized violent force of the growing 
party of violence. To sit still would be to give rein to both the forces 
above mentioned. Having an unquestioning and immovable faith in 
the efficacy of non-violence as I know it, it would be sinful on my 
part to wait any longer. . . .

I know that in embarking on non-violence, I shall be running 
what might fairly be termed a mad risk, but the victories of truth 
have never been won without risks, often of the gravest character. 
Conversion of a nation that has consciously or unconsciously preyed 
upon another far more numerous, far more ancient and no less 
cultured than itself is worth any amount of risk.

I have deliberately used the word conversion. For my ambition is 
no less than to convert the British people through non-violence and 
thus make them see the wrong they have done to India. I do not seek 
to harm your people. I want to serve them even as I want to serve 
my own. I believe that I have always served them. I served them up 

3

4

5

6

7

8

unpalatable 
(≠n-p√l´∂-t∂-b∂l) adj. 
unpleasant or unacceptable.

unadulterated 
(≠n-∂-d≠l´t∂-r∑-tΔd) adj. 
pure and untainted.

2 serfdom: the lowest class of a feudal system, which held people in bondage.
3 disarmament: the reduction or elimination of weapons.

ANALYZE RHETORIC
Annotate: Gandhi uses 
antithesis in paragraph 6 to 
explain his approach. Mark 
the two forces Gandhi states 
that his nonviolent force is 
opposing. 

Compare: Are these two forces 
more alike or more different? 
How might nonviolence 
counter both of them?

288 Unit 4288
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100% Authentic Mentor Texts
• Students study the techniques of published writers

• Includes pre-reading instruction, analysis prompts 
while reading, and post-reading application

Print and Digital 
Student Edition
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COLLABORATE & COMPARE

What do we 
need in order to feel free?

from
GANDHI: THE RISE TO FAMEDocumentary Film by  BBCpage 299

COMPARE ACCOUNTSAs you read the letter and view the 
documentary, notice how Gandhi presents 
his argument to Lord Irwin and how the film 
portrays the resulting nonviolent protest. 
How do these different formats affect your 
understanding of Gandhi’s leadership in a 
movement to bring justice to the Indian people? 
After you review both selections, you will 
collaborate with a small group on a final project.

M E N T O R  T E X T

from 
LETTER TO VICEROY, LORD IRWIN

Letter by  Mohandas K. Gandhipages 287–291

284 Unit 4
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Use the Mentor Text

Genre Characteristics
In any argument, it’s crucial to write a clear thesis statement with your claim.  
If your reader doesn’t understand the core of your argument, the rest of  
what you write will not fully make sense, no matter how well you write it. 
Notice how Gandhi states his claim in the first paragraph of “Letter to Viceroy, 
Lord Irwin.” 

Whilst therefore I hold the British rule to be a curse, I do not 
intend to harm a single Englishman or any legitimate interest 
he may have in India. 

Gandhi makes a clear, 
strong statement by stating 
that British rule is a curse.

Apply What You’ve Learned State your claim clearly in the first paragraph of 
your argument.

Author’s Craft
When pressing home an argument, authors frequently use repetition to 
make their points more effectively. Gandhi uses the repetition of grammatical 
structure, or parallel structure, when he gives evidence for why he considers 
British rule over India a curse.

It has impoverished the dumb millions by a system of 
progressive exploitation and by a ruinously expensive 
military and civil administration which the country can 
never afford. 

It has reduced us politically to serfdom. It has sapped 
the foundations of our culture, and, by the policy of 
disarmament, it has degraded us spiritually.

The repetition of the words 
“It has . . .” indicates three 
points he is making.

Apply What You’ve Learned When you present evidence for your claim, use 
words effectively as well as clearly.

Write an Argument 309
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Print and Digital Student Edition

End-of-Unit Writing Tasks
• Step-by-step writing process 

instructions

• Incorporates application of the 
mentor text

• Can also be completed digitally 
on HMH GLP
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 
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Writing Studio

Timed Writing Activities
• Available for Grades 9–12 

• Multiple grade-specific prompts

• Takes students through planning, 
drafting, and editing 

• High-stakes assessment practice

Preparing for Timed Writing
Argument

DIRECTIONS: Use the steps below to complete the timed-writing activity that follows. 

1. ANALYZE THE PROMPT 5 min

Read the prompt carefully. Then, read it again, noting the words that tell the 
topic, the purpose, the type of writing, and the audience.

PROMPT

Imagine that your school board is planning to no longer allow students to 

work during the school year. Write an argument persuading parents to agree 

with your position on this policy. 

2. PLAN YOUR RESPONSE 10 min

Decide how you feel about the policy. Do you believe it is fair? Will it have a 
negative or a positive effect on students? Consider these questions, and then 
write your thesis, or position statement. Next, think of two to three reasons that 
support your position. Then, brainstorm evidence—anecdotes, examples, expert 
opinions, specific details, and statistics—to support your reasons.

Type of Writing Audience

Topic

Purpose

Thesis Statement:

Evidence Evidence

Reason 1 Reason 2

Evidence Evidence

Timed Writing: Argument 1
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Numbered Heads Together Three Before Me

Sticky Note Peer Review Jigsaw with Experts

Inspire
Collaboration & Communication

Small-Group Options
• Located on the Teacher's Edition selection planning page

• Provides quick, selection-specific collaboration activities to increase engagement
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 

FM23
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 

FM23
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 
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Collaborate & Compare
• More challenging authentic 

learning projects, such as debates, 
interviews, and critiques

• Peer support to encourage 
academic risk taking and increase 
public speaking confidence

Student Edition End-of-Selection Activities

Student Edition Collaborate & Compare Activity

Icons direct students to 
additional supports in 
the studios.

RESPOND
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Essential Question:  
What do we need in order to feel free?

Letter from 
Birmingham Jail

Elsewhere

The Hawk Can Soar

The Briefcase

from Letter to 
Viceroy, Lord Irwin

from Gandhi: The 
Rise to Fame  

?

UNIT 4
RESPONSE LOG

Use this Response Log to record your ideas 
about how each of the texts in Unit 4 relates to 
or comments on the Essential Question.

Student ResourcesR4
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ACADEMIC VOCABULARY
As you write and discuss what 
you learned from the memoir, 
be sure to use the Academic 
Vocabulary words. Check off 
each of the words that you use.

❑ comprehensive

❑ equivalent

❑ incentive

❑ innovate

❑ subordinate

 Go to the Speaking and 
Listening Studio for 
help with having a group 
discussion.

 Go to the Writing Studio  
for more on publishing 
with technology.

CREATE AND DISCUSS

Design a Web Page Use your research findings to create a web page about 
your research topic.

❏ Objectively introduce and develop your topic using concise sentences 
and a formal style. 

❏ Use features such as boldfaced headings, sidebars, bulleted lists, and 
images to incorporate evidence and structure your information.

❏ Create your web page online or represent your page using a word 
processing program or a handwritten mock-up. 

Discuss with a Small Group Have a discussion about how the memoir 
“The Hawk Can Soar” relates to the theme of Hard-Won Liberty. In what way 
is the author striving for freedom?

❏ Have group members prepare ideas and gather evidence from the 
memoir.

❏ Listen actively and respectfully to the members of your group. Ask 
questions for clarification if needed.

❏ Respond to questions appropriately.

RESPOND TO THE ESSENTIAL QUESTION

What do we need in order 
to feel free?

Gather Information Review your 
annotations and notes on “The Hawk Can 
Soar.”  Then, add relevant information to 
your Response Log. As you determine which 
information to include, think about: 

• what keeps people from feeling free
• why people fight against odds 
• how changes and loss affect our sense 

of freedom

At the end of the unit, use your notes to help you write an argument.

TEKS 1A, 11I

The Hawk Can Soar 265
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APPLY

CREATE AND DISCUSS
Design a Web Page Remind students to cite each source 

they use in their research.  After they finish the first draft of 

their web pages, have students form peer groups to critique 

each other’s work. Remind them to check for these features: 

• links to more information

• content that is easy to scan

• use of illustrations and other graphics

• text that is easy to scan

For writing support for students at varying 

proficiency levels, see the Text X-Ray on page 256D.

Discuss with a Small Group Encourage all students 

to participate in the discussion. Suggest that they begin 

by identifying a quotation in the memoir that relates to 

the theme of Hard-Won Liberty. As students discuss how 

Davenport strives for freedom, encourage them to ask each 

other questions to confirm or clarify their understanding and 

to support their ideas by citing evidence.

■■ English Learner Support

Confirm and Clarify Understanding Review the theme 

of Hard-Won Liberty and make sure students understand its 

meaning and significance. Help students participate in the 

group discussion by asking questions to connect the main 

ideas of the selection they have just read with the theme.  

RESPOND TO THE 
ESSENTIAL QUESTION
Allow time for students to add details from “The Hawk Can 

Soar” to their Unit 4 Response Logs.

WHEN STUDENTS STRUGGLE . . .
Take Discussion Notes Tell students that listening carefully during the discussion will help 

them evaluate others’ points of view and make thoughtful comments. Suggest that students 

use a three-column chart to take notes during the discussion. In the left-hand column they can 

write the points they want to make; in the middle column they can write evidence from the 

memoir that supports their points; and in the right-hand column they can take notes on other 

speakers’ points during the discussion. Remind students to look for connections between 

other speakers’ points and their own ideas and evidence from the memoir.  

For additional support, go to the Reading Studio and assign  

the following LEVEL  Level Up Tutorial: Taking Notes and Outlining.

TEKS 1A, 11l

ELPS 2D

INTERMEDIATE

The Hawk Can Soar 265
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from GANDHI: THE 
RISE TO FAME
Documentary Film by BBC

from LETTER TO 
VICEROY, LORD IRWIN
Letter by Mohandas K. Gandhi

RESPOND

Collaborate & Compare
COMPARE ACCOUNTS

When you compare two or more perspectives of the same material in different 
formats or genres, you synthesize the information, making connections 
and building on key ideas. Sometimes you can get a more thorough 
understanding of the topic by experiencing the material in different formats. 
This especially is true for historical topics when you can read, view, or hear 
both a primary source and a secondary source, such as a letter and a film 
about the topic.

In a small group, complete the Venn diagram to show some similarities and 
differences in the information, arguments, ideas, and points of view presented 
in the letter and the film. One example is completed for you.

Letter Both Film

Gandhi planning  
Salt March

ANALYZE THE ACCOUNTS

Discuss these questions in your group.

1. Interpret Describe the tone and word choice of the author and narrator, 
providing examples from the letter and film. What can you infer from 
those word choices about the purposes of each account?

2. Evaluate In the documentary, the history of Gandhi’s rise to fame 
is documented in chronological order with the use of present-day 
narration and commentary interspersed with some supporting archival 
images. Why is this an effective way to organize a biography but not an 
argument, as was presented in the letter?

3. Compare What are some of the strengths and weaknesses of both the 
letter and the film? 

4. Synthesize How do the film and letter work together to create a fuller 
picture of Gandhi than either could alone?
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302 Unit 4
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RESPOND

COMPARE AND DEBATE

Now, your group can continue exploring the ideas in these different 
formats by participating in a debate to answer this question: Which format 
communicates Gandhi’s ideas more effectively, the letter or the film?

Follow these steps:

1. Form teams of two to three students each with half defending the letter 
as more effective and half defending the film clip. 

2. Gather evidence from both the letter and the film to support your 
team’s position. Prepare a chart such as the following to help you gather 
evidence.

Key Idea How Best To 
Communicate 
Idea

Why This 
Medium is 
Effective

Why Other 
Medium is 
Less Effective

3. Follow the rules of debating:
❏❏ Appoint a moderator to present the topic and goals of the debate, 

keep track of the time, keep the debate moving, and introduce and 
thank the participants.

❏❏ As a participant, anticipate possible opposing claims. Include evidence 
in your preparation to counter those claims.

❏❏ Follow the moderator’s instructions on whose turn it is to speak and 
how much time each speaker has.

❏❏ Maintain a respectful presentation for the exchange of ideas.

4. Write a brief evaluation of which side presented a more compelling 
argument.
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Go to the Speaking and 
Listening Studio to 
find more information 
on tracing a speaker’s 
argument. 

TEKS 1A

Collaborate & Compare 303
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Create and Discuss
• Brief, low-risk opportunities 

to practice speaking and 
listening skills

• Includes checklists to assist 
with social-emotional 
learning skills like teamwork
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Go to Giving a 
Presentation in the 
Speaking and Listening 
Studio to learn more.

Deliver an Argument

You will now prepare to deliver your argument as an oral presentation to your 
classmates. You also will listen to your classmates’ arguments, ask questions to 
better understand their ideas, and help them improve their presentations.

Adapt Your Argument for Presentation
Review your argument, and use the chart below to guide your presentation.

1

DELIVERING AN ARGUMENT PLANNING CHART

Title and Introductory Paragraph How can you revise your 
introduction to capture listeners’ 
attention and make a powerful 
statement of your claim?

Audience What information will your 
audience already know about your 
claim? What counterclaims might 
they make? How will you address 
those counterclaims?

Effective Language and 
Organization

Which parts of your argument 
should be simplified? Where can 
you add transitions to clarify 
relationships among ideas? How 
can you make your conclusion 
stronger?

Delivery What words or ideas might you 
emphasize with your voice or 
gestures to make your argument 
more convincing?

313Deliver an Argument 
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As you work to improve your 
own delivery and that of 
your classmates, follow these 
discussion rules:

❑ listen attentively

❑  be respectful and 
considerate of other 
students’ feelings

❑  stay focused on one 
student’s work at a time

❑  raise questions and 
counterarguments that 
might not have occurred to 
the author

❑  be clear and specific in 
your suggestions for 
improvement

Practice with a Partner or Group

When you have adapted your argument, practice with a partner or group to 
improve your delivery.

Practice Effective Verbal Techniques
 ❏ Enunciation. Consider replacing words that you stumble over if you 

can find effective alternatives. Rearrange sentences that are not as 
understandable in speech as in writing.

 ❏ Voice Modulation and Pitch Use your voice to express enthusiasm, 
emphasis, or emotion.

 ❏ Speaking Rate Adjust your speaking rate to the points in your 
argument. Pause briefly at points you want your audience to ponder or 
consider carefully.

 ❏ Volume Adjust your volume to the size of the room and the distance 
of the audience. 

Practice Effective Nonverbal Techniques
 ❏ Eye Contact Try to make eye contact with everyone in your audience 

at least once.

 ❏ Facial Expression Use facial expressions as well as your words and 
your voice to show your audience your feelings about various points of 
your argument.

 ❏ Gestures Don’t force gestures, but add them if they improve meaning 
and interest.

Provide and Consider Advice for Improvement
As a listener, pay close attention to how effectively each speaker expresses and 
supports a point of view. Take notes about ways that presenters can improve 
their deliveries and more effectively use verbal and nonverbal techniques. 
Paraphrase and summarize each presenter’s key ideas and main points to 
confirm your understanding, and ask questions to clarify any confusing ideas.

As a presenter, listen closely to questions and consider ways to revise 
your delivery to make sure your points are clear and logically sequenced. 
Remember to ask for suggestions about how you might make your delivery 
more interesting. 

Deliver Your Argument

Use the advice you received during practice to make final changes to your 
argument delivery. Then, using effective verbal and nonverbal techniques, 
present your argument to your classmates.

2

3

314 Unit 4
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2  PRACTICE WITH A 
PARTNER OR GROUP

Review the discussion rules presented in the margin and 

provide students with an opportunity to ask questions about 

them. Review the information and tips about effectively 

using verbal and nonverbal techniques, ensuring that all the 

terms and ideas are clear. If necessary, model the techniques 

while reading aloud the mentor text.

Provide and Consider Advice for Improvement Read 

the introductory text about the role of listeners to practice 

presentations of oral arguments. Discuss the importance 

of taking notes about key ideas as well as brief comments 

that evaluate the presenter’s use of verbal and nonverbal 

techniques. Ask: How can you use the notes you take while 

listening to students’ oral arguments? (to provide specific 

comments and suggestions for improvement)

Emphasize the importance of mutual respect between 

listeners and presenters during practice presentations. 

Encourage presenters to ask questions about comments 

and suggestions they find confusing. Explain that, in the 

end, presenters must decide which comments they will 

incorporate into their final presentations.

For speaking and listening support for students 

at varying proficiency levels, see the Language 
X-Ray on page 306B.

3  DELIVER YOUR 
ARGUMENT

Schedule time for students to make their final presentations. 

To make the best use of time, you may want to break the 

class into smaller groups and have students present to each 

other. Another strategy would be to schedule presentations 

over the course of several days. Encourage students to 

discuss how their classmates’ suggestions helped them 

improve their presentations. 

SPEAKING AND LISTENING

WHEN STUDENTS STRUGGLE . . .
Use Visuals Explain that visuals can help a presenter remember key ideas and the structure 

of their presentation, and establish proper pacing. Discuss using slides, drawings, photos, or 

other images for the following elements for students giving an oral or slide show presentation:

• title     • opening quotation   • counterarguments or contrasting ideas

• thesis statement     • an important example • a final thought for further consideration

• a summary

Point out that all text displayed should be concise and readable, and may include decorative 

elements for added emphasis.

TEKS 1A, 1C, 10C

314 Unit 4
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Print and Digital Student Edition

Go Further
with Speaking & Listening

End-of-Unit  
Speaking and Listening Task
• Adapt writing task into an oral 

presentation

• Planning guide to prepare 
students for success

• Checklists for verbal and non-
verbal presentation techniques

• Peer review and feedback guides

• Includes four-point Grading Rubric

32
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As you work to improve your 
own delivery and that of 
your classmates, follow these 
discussion rules:

❑ listen attentively

❑  be respectful and 
considerate of other 
students’ feelings

❑  stay focused on one 
student’s work at a time

❑  raise questions and 
counterarguments that 
might not have occurred to 
the author

❑  be clear and specific in 
your suggestions for 
improvement

Practice with a Partner or Group

When you have adapted your argument, practice with a partner or group to 
improve your delivery.

Practice Effective Verbal Techniques
 ❏ Enunciation. Consider replacing words that you stumble over if you 

can find effective alternatives. Rearrange sentences that are not as 
understandable in speech as in writing.

 ❏ Voice Modulation and Pitch Use your voice to express enthusiasm, 
emphasis, or emotion.

 ❏ Speaking Rate Adjust your speaking rate to the points in your 
argument. Pause briefly at points you want your audience to ponder or 
consider carefully.

 ❏ Volume Adjust your volume to the size of the room and the distance 
of the audience. 

Practice Effective Nonverbal Techniques
 ❏ Eye Contact Try to make eye contact with everyone in your audience 

at least once.

 ❏ Facial Expression Use facial expressions as well as your words and 
your voice to show your audience your feelings about various points of 
your argument.

 ❏ Gestures Don’t force gestures, but add them if they improve meaning 
and interest.

Provide and Consider Advice for Improvement
As a listener, pay close attention to how effectively each speaker expresses and 
supports a point of view. Take notes about ways that presenters can improve 
their deliveries and more effectively use verbal and nonverbal techniques. 
Paraphrase and summarize each presenter’s key ideas and main points to 
confirm your understanding, and ask questions to clarify any confusing ideas.

As a presenter, listen closely to questions and consider ways to revise 
your delivery to make sure your points are clear and logically sequenced. 
Remember to ask for suggestions about how you might make your delivery 
more interesting. 

Deliver Your Argument

Use the advice you received during practice to make final changes to your 
argument delivery. Then, using effective verbal and nonverbal techniques, 
present your argument to your classmates.

2

3
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2  PRACTICE WITH A 
PARTNER OR GROUP

Review the discussion rules presented in the margin and 

provide students with an opportunity to ask questions about 

them. Review the information and tips about effectively 

using verbal and nonverbal techniques, ensuring that all the 

terms and ideas are clear. If necessary, model the techniques 

while reading aloud the mentor text.

Provide and Consider Advice for Improvement Read 

the introductory text about the role of listeners to practice 

presentations of oral arguments. Discuss the importance 

of taking notes about key ideas as well as brief comments 

that evaluate the presenter’s use of verbal and nonverbal 

techniques. Ask: How can you use the notes you take while 

listening to students’ oral arguments? (to provide specific 

comments and suggestions for improvement)

Emphasize the importance of mutual respect between 

listeners and presenters during practice presentations. 

Encourage presenters to ask questions about comments 

and suggestions they find confusing. Explain that, in the 

end, presenters must decide which comments they will 

incorporate into their final presentations.

For speaking and listening support for students 

at varying proficiency levels, see the Language 
X-Ray on page 306B.

3  DELIVER YOUR 
ARGUMENT

Schedule time for students to make their final presentations. 

To make the best use of time, you may want to break the 

class into smaller groups and have students present to each 

other. Another strategy would be to schedule presentations 

over the course of several days. Encourage students to 

discuss how their classmates’ suggestions helped them 

improve their presentations. 

SPEAKING AND LISTENING

WHEN STUDENTS STRUGGLE . . .
Use Visuals Explain that visuals can help a presenter remember key ideas and the structure 

of their presentation, and establish proper pacing. Discuss using slides, drawings, photos, or 

other images for the following elements for students giving an oral or slide show presentation:

• title     • opening quotation   • counterarguments or contrasting ideas

• thesis statement     • an important example • a final thought for further consideration

• a summary

Point out that all text displayed should be concise and readable, and may include decorative 

elements for added emphasis.

TEKS 1A, 1C, 10C

314 Unit 4
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PLAN

Listen to Pitch and 
Pauses

Provide oral practice in hearing 

pitch and identifying pauses in 

different types of sentences. 

Use the following supports with students at varying proficiency levels: 

• Read paragraphs 2–3 of Gandhi’s letter. Tell students to raise their hands when they hear a 

question.

• Read paragraph 4 of Gandhi’s letter. Have students raise their hands every time they hear a 

pause that indicates the end of a sentence.

• Discuss how pauses and changing pitch help a listener. Ask: Why do we pause after a 

sentence? How does changing pitch help us understand sentence meaning?

SPEAKING AND LISTENING

Use Correct End 
Punctuation

Emphasize the importance of 

using correct end punctuation 

to make sentence meaning 

clear.

Use the following supports with students at varying proficiency levels: 

• Review examples of the four sentences types: declarative, interrogative, imperative, and 

exclamatory. Note the end punctuation for each type of sentence. 

• Instruct students to delete the semicolons and add end punctuation to these sentences: 

Gandhi was born in India; Do you know when Gandhi wrote to the Viceroy; Read Gandhi’s letter; 

How brave Gandhi was.

• Once students have completed drafts of their arguments, have them work with a partner to 

determine if they used correct end punctuation.

WRITING

Explain that an argument is a type of writing in which the author takes 

a position on a topic and then offers reasons backed by evidence to 

support that position. In the introduction, the writer discusses the 

topic in a general way, explains why it is important, and then states 

a position by making a claim expressed in a clear, concise thesis 

statement. The body of an argument develops the claim with reasons 

and supporting evidence. Counterclaims, or opposing arguments, 

are also discussed to provide additional support. Paragraphs are 

presented in a logical order with smooth transitions from one to the 

next. The conclusion restates the thesis with a claim, synthesizes the 

key points of the argument, and offers a new insight.

Point out that the selections in this unit deal with the theme of what 

we need in order to feel free. Provide sentence frames to help students 

explore ideas related to this theme. For example: In order to feel free, a 

person needs to              . Assist students as they brainstorm words and 

phrases such as have equal rights in society. Have pairs of students work 

together to write an original thesis statement related to freedom.

INTRODUCE THE WRITING TASK

Language X-Ray: English Learner Support

Use the instruction below and the supports and scaffolds in the Teacher’s 

Edition to help you guide students at different proficiency levels. 

MODERATE

SUBSTANTIAL

LIGHT

MODERATE

SUBSTANTIAL

LIGHT

306BUnit 4 Tasks
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Online Easy-to-find resources, organized in five 
separate STUDIOS. On demand and on ED!

Look for links in each lesson to take you to the appropriate Studio.

READING STUDIO
Go beyond the book with the Reading Studio . With over 100 full-length 
down-loadable titles to choose from, find the right story to continue 
your journey .

WRITING STUDIO
Being able to write clearly and effectively is a skill that will help you 
throughout life . The Writing Studio will help you become an expert 
communicator—in print or online . 

SPEAKING & LISTENING STUDIO
Communication is more than just writing . The Speaking & Listening 
Studio will help you become an effective speaker and a focused listener .  

GRAMMAR STUDIO
Go beyond traditional worksheets with the Grammar Studio . These 
engaging, interactive lessons will sharpen your grammar skills .

VOCABULARY STUDIO
Learn the skills you need to expand your vocabulary . The interactive 
lessons in the Vocabulary Studio will grow your vocabulary to improve 
your reading . 

FM23
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Point-of-Use Supports in Teacher’s Edition

Language X-Ray in Teacher’s Edition

Teacher Resources
• Point-of-use supports

• Differentiated planning page 
with Language X-Ray

• Additional lesson plans, 
assessments, and rubrics 
in the Speaking & Listening 
Studio

Listening Practice
• Interactive lessons in the 

Speaking & Listening 
Studio 

• Provides opportunity to 
listen and respond to 
audio clips
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Empowered Decisions through  
 Assessment & Reporting

• Customizable print and digital assessments

• Intuitive data reports and growth tracking

• Time-saving analysis of ELA skills and standards mastery

• High-stakes assessment and ACT®/SAT® preparation

Assessment Setup & Grading Parameters  
In your question pools and assessment collection, 
define parameters for the assessment, assessment 
sections, and assessment review, such as:

• Setting time limits - and number of attempts

• Maintaining question pool integrity for exams by 
creating quizzes with a random set of questions

• Defining review parameters—from only showing 
questions as correct/incorrect-to graphically 
showing students how they did with respect to other 
students in their classroom

Within the gradebook:
• Create preset assessment categories with weights 

that automatically apply to the assessments results 
in the gradebook.

• Set participation scores for ungraded activities.

Assessment Made Easy with a Full Library of Resources

E M P OW E R

34

Formative
• Reading Comprehension 

Diagnostic Assessment

• Diagnostic Skills-Based 
Assessments

• Diagnostic Screening Test 
for Grammar, Usage, and 
Mechanics

Benchmark/Interim
• Check Your 

Understanding

• ACT/SAT Assessment 
Practice

• Grammar Studio  
Pre- and Post-Tests

• Selection Assessments

Summative
• Unit Assessments

• Writing Tasks

• Speaking & 
Listening Tasks



Student Proficiency Report
• Easy-to-understand report for assessment 

performance analysis

• View results by ELA skills and standard

Individual Student Feedback
• Teachers can provide individual student 

feedback on each assessment question 
as well as overall feedback on a student’s 
assessment or written assignment.

Manage Groups
• Create groups for proficiency level, projects, etc.

• Predefined groups can easily be selected when 
assigning a lesson or assessment.

Customize Assessments & Auto Feedback
• Curriculum developers and teachers can create 

or customize question pools and assessment 
collections.

• Add auto-feedback for right and wrong 
answers for any auto-graded assessment type.
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A Seamless
 Digital Experience

Everything you need, organized 
in one simple place. 
On the HMH GLP, the teacher 
and student experiences are 
very much the same. Content 
tagged with the teacher-only 
badge will not show in the 
student view.

Table of Contents 
Navigate and easily reorganize 
course content using the 
traditional table of contents. 
The TOC is typically closed 
to increase the size of the 
learning window.

Explore Carousel 
Students and teachers love to 
explore the course content with 
the visual navigation carousel, 
which presents itself when you 
hover over the explore bar.

Create Content 
Allows you to create and add content as an administrator 
at the school level before distribution, or as a teacher in 
your classroom. Not visible in the student view.
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Home 
Takes you to your personal
school dashboard where you
can quickly access all your
courses.

Gradebook 
Fully integrated course 
gradebook allows teachers to 
create custom categories and 
weights for graded assignments 
and student participation.

Assign 
Teachers can browse content-
and then assign the material
with written instructions-directly 
from the content page. Assigned 
content immediately appears in 
the Assignments Overview and 
activates the icons.

Assignment Status 
Students can see their
assignment status while
viewing the content. They get
satisfaction from checking
DONE! when they feel they
have covered the material.
This action puts marker 
badges within their navigation 
and within the Assignments 
Overview that the teacher  
can also see.

Notes & Online Discussions 
Teachers and students can
take notes on the page.
Teachers are also able to
moderate class discussions.

Emojis 
While not always required,
emojis help students express
how they feel about the
learning material and can
provide teachers a guide for
early intervention.

Assignments Overview 
Available to both teachers and students. The Assignments
Overview allows teachers to track all assigned reading, and 
assessments, and progress for each of their students.
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Assignment Overview 
allows you track 
aggregate and individual 
student progress—
such as time spent, 
progress, and grade—for 
assigned reading and 
assessments. Students 
falling behind can easily 
be identified.

Built-in authoring capabilities allow you to seamlessly add new material-and to
customize any course at the country, school, and classroom level. This helps
you standardize and localize at every level to truly fit your students’ needs.

You can then license your custom versions from year to year while still receiving all
the published updates. Management of your own content is also seamless. If your
needs grow, group repositories to manage and share master versions of your own
custom content are also available.

Assign 
Whether you are in the
planning process or in class
with your students, you can
easily assign any lesson or
assessment directly from
the material. As necessary, 
choose start and stop dates 
and times, identify students or 
groups, and add any written 
instructions.

Customize HMH courses and
   Create New Content

A
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Question Pools & Assessments
It is easy to modify existing question pools or create
any number of your own. From your question pool
and assessment collection, you can assemble a new
assessment of any type. Whether a graded 
assessment, or flashcards, you can select a variety 
of parameters and choose from your preset 
categories, which automatically apply your preset
weights to the assessment results in the gradebook.
Participation grades can also be applied to
otherwise ungraded activities.

Assessments get added directly to the table of
contents and can be organized and assigned like
any other material.

Feedback
Teachers can provide their students with automated
and/or custom feedback for each question-as well
as personalized feedback on the assessment.

Reporting
Teachers can track the progress and data of each
student, and view visualizations and aggregate data
of the classroom results.

Students see their own results and can track their
own progress.

Go Mobile
•  HMH Global, the app for mobile
 devices, allows students to take
 any material, including interactive
 lessons, offline.

•  Provides a seamless experience
 between multiple devices and
 between school and home.
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Selection Planning 
   in One Simple Place
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ANALYZE & APPLY

? ESSENTIAL 
QUESTION:

What do we 
need in order to 
feel free?

THE HAWK 
CAN SOAR
Memoir by Randi Davenport

256 Unit 4
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TEXT COMPLEXITY

Quantitative
Measures The Hawk Can Soar Lexile: 790L

Qualitative
Measures

Ideas Presented  Mostly explicit, but requires some inferential reasoning.

Structures Used  Primarily one perspective; may vary from simple chronological order.

Language Used  Vocabulary not defined at point of use; uses purposeful fragments.

Knowledge Required Experiences may be less familiar to many; cultural and literary allusions.

GENRE ELEMENTS

MEMOIR
Remind students that a memoir is a written account of an important 

experience in the author’s life. The author’s feelings or attitudes 

about the experience are evident in the voice, mood, and tone of 

the memoir, which the author conveys through the use of stylistic 

elements such as diction and syntax. Like any narrative, the 

sequence of events does not always follow chronological order. In 

this lesson, students will read to understand how the author uses 

the genre of a memoir to share thoughts about her disability.

LEARNING OBJECTIVES
• Analyze diction, syntax, and overall text structure.

• Conduct research about a degenerative disease.

• Design a web page to share information gained through research.

• Discuss with a small group how the memoir relates to the theme 
of Hard-Won Liberty.

• Explain specific allusions.

• Identify the functions of purposeful fragments and distinguish 
purposeful fragments from incomplete but purposeless thoughts.

• Language Explain how the memoir’s syntax and tone help 
readers understand an unfamiliar experience.

Memoir by Randi Davenport
THE HAWK CAN SOAR

PLAN

Unit 4256A
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Text Complexity charts help 
match student ability and 
predict challenges. 

40

Selection Planning Page in the Teacher’s Edition
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ANALYZE & APPLY

? ESSENTIAL 
QUESTION:

What do we 
need in order to 
feel free?

THE HAWK 
CAN SOAR
Memoir by Randi Davenport

256 Unit 4
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TEXT COMPLEXITY

Quantitative
Measures The Hawk Can Soar Lexile: 790L

Qualitative
Measures

Ideas Presented  Mostly explicit, but requires some inferential reasoning.

Structures Used  Primarily one perspective; may vary from simple chronological order.

Language Used  Vocabulary not defined at point of use; uses purposeful fragments.

Knowledge Required Experiences may be less familiar to many; cultural and literary allusions.

GENRE ELEMENTS

MEMOIR
Remind students that a memoir is a written account of an important 

experience in the author’s life. The author’s feelings or attitudes 

about the experience are evident in the voice, mood, and tone of 

the memoir, which the author conveys through the use of stylistic 

elements such as diction and syntax. Like any narrative, the 

sequence of events does not always follow chronological order. In 

this lesson, students will read to understand how the author uses 

the genre of a memoir to share thoughts about her disability.

LEARNING OBJECTIVES
• Analyze diction, syntax, and overall text structure.

• Conduct research about a degenerative disease.

• Design a web page to share information gained through research.

• Discuss with a small group how the memoir relates to the theme 
of Hard-Won Liberty.

• Explain specific allusions.

• Identify the functions of purposeful fragments and distinguish 
purposeful fragments from incomplete but purposeless thoughts.

• Language Explain how the memoir’s syntax and tone help 
readers understand an unfamiliar experience.

Memoir by Randi Davenport
THE HAWK CAN SOAR

PLAN

Unit 4256A
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Collections of all the additional resources can be found within the course 
itself—saving you the time and hassle of searching other sites.

Additional materials you wish to use can remain in place and be assigned 
like any other lesson. They can also be used offline.

Summaries in English and
Spanish give the gist of 
the selection and can be
assigned to a student or
group of students-like 
any other lesson.

Small-Group Options 
offer new ideas for 
student collaboration.
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GRAPHIC ORGANIZER 
DECISION CHART

Issue

Pro Con

Pro Con

Pro Con

REFLECT
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UNIT 4 SELECTIONS
• “Letter from  

Birmingham Jail”

• “Elsewhere”

• “The Hawk Can Soar”

• “The Briefcase”

• from “Letter to Viceroy, Lord 
Irwin”

• from Gandhi: The Rise  
to Fame

Reflect on the Unit

In this writing task, you wrote about your idea of the meaning of freedom in 
the light of ideas and insights from the readings in this unit. Now is a good 
time to reflect on what you have learned.

Reflect on the Essential Question
• What do we need in order to feel free? How has your answer to this 

question changed since you first considered it when you started this unit?

• What are some examples from the texts you’ve read that show what 
freedom means to people?

Reflect on Your Reading
• Which selections were the most interesting or surprising to you?

• From which selection did you learn the most about the nature of freedom?

Reflect on the Writing Task
• What difficulties did you encounter while working on your argument? How 

might you avoid them next time?

• What part of the argument was the easiest and what part was the hardest 
to write? Why?

• What improvements did you make to your argument as you were revising?

315Reflect on the Unit
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Foster Social
and Emotional Growth

Self-Reflection
• End-of-unit activity to promote metacognition 

and goal setting

Learning Mindset
• Included throughout the Teacher's Edition

• Provides timely discussion topics that promote  
social-emotional learning (SEL)

• Developed in partnership with Carol Dweck's Mindset Works®

Decision Making
• Multiple interactive graphic organizers to 

assist with positive choices on HMH GLP
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UNIT 4 SELECTIONS
• “Letter from 

Birmingham Jail”

• “Elsewhere”

• “The Hawk Can Soar”

• “The Briefcase”

• from “Letter to Viceroy, Lord 
Irwin”

• from Gandhi: The Rise 
to Fame

Reflect on the Unit

In this writing task, you wrote about your idea of the meaning of freedom in 
the light of ideas and insights from the readings in this unit. Now is a good 
time to reflect on what you have learned.

Reflect on the Essential Question
• What do we need in order to feel free? How has your answer to this 

question changed since you first considered it when you started this unit?

• What are some examples from the texts you’ve read that show what 
freedom means to people?

Reflect on Your Reading
• Which selections were the most interesting or surprising to you?

• From which selection did you learn the most about the nature of freedom?

Reflect on the Writing Task
• What difficulties did you encounter while working on your argument? How 

might you avoid them next time?

• What part of the argument was the easiest and what part was the hardest 
to write? Why?

• What improvements did you make to your argument as you were revising?
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REFLECT ON THE UNIT
Have students reflect independently on the questions 

presented under each of the three major headings. Tell 

students to think about each question and write notes on 

how they would respond. After students have completed 

these tasks, have them form small groups to discuss their 

responses. During these discussions, circulate about the 

classroom and note questions that seem to produce the 

liveliest conversations. Use these questions as the basis for a 

whole-class discussion that wraps up the unit.

REFLECT

SOCIAL-EMOTIONAL LEARNING 

LEARNING MINDSET

Try Again Explain to students that it’s natural for everyone learning a new skill or new 

information to make mistakes. Stress that the important thing is to use the mistake as an 

opportunity to grow. Encourage students to understand the value of making mistakes by 

presenting an account of how you or someone you know about learned by making a mistake and 

trying again by using a different strategy. For example, point out how sports teams respond after 

a loss: they’ll go over which plays worked (and which didn’t) and practice on improving certain 

plays or learning new ones. Emphasize that often it takes several attempts to succeed at learning 

anything worthwhile, whether a new skill, new concepts, or a new play for a sports team.

315Reflect on the Unit
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RESEARCH TIP
As you find information and 
begin to write it in the chart, 
be sure to document every 
source you use so that you can 
give proper credit. The main 
elements of a source citation 
are the author name, publisher 
name, publisher location 
(for books), date created 
or published, title, URL (for 
websites), and page number(s).

ANALYZE THE TEXT

Support your responses with evidence from the text.

1. Cite Evidence What evidence does the author provide that the chef, 
even after a year in hiding, fears discovery?

2. Summarize How does the chef justify the theft of the professor’s 
briefcase and identity?

3. Interpret In what way is the beggar outside the café the chef’s “double”? 
Why does the chef not want to walk past him? 

4. Analyze Throughout the story, the author revisits the astronomy 
question. What is the connection between this question and the 
story’s theme?

5. Draw Conclusions Does the chef ever begin to believe his own lie? Cite 
evidence from the story to support your answer.

RESEARCH

A political prisoner is imprisoned for his or her political beliefs or actions. 
With a partner, research political imprisonment around the world. Begin your 
research with an initial question. As you learn more, use your findings to 
generate, modify, and refine more questions to refocus your research plan. 
Use credible sources, such as objective news outlets or nonprofit websites 
(.org). Add your questions and research findings to the chart.

QUESTIONS FINDINGS

Initial question:

Modified question:

Final question:

Extend Compare findings with others. How do the political prisoners’ 
beliefs and actions compare? What comparisons can you make among the 
governments that imprisoned them? What conclusions can you draw about 
political prisoners?

TEKS 4F, 5C, 5D, 5G, 6A, 6B

TEKS 11D 

280 Unit 4
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Findings will vary, but students 
should locate credible sources 
and modify their questions as 
appropriate.

APPLY

ANALYZE THE TEXT
Possible answers:

1. DOK 3: He fears he won’t remember the combination 

to his box at the post office; he’s afraid that even the box 

will turn him away (paragraph 35); he dreams about the 

professor finding him (paragraph 36).

2. DOK 2: The chef’s justification is that the act was a kind of 

apology for trading places with the professor; keeping the 

professor’s identity alive will put the world back in balance 

(paragraph 8). 

3. DOK 2: The beggar has lost his “real” life and is doing what 

he must to survive. The chef does not want to walk past him 

because he sees himself in the beggar and doesn’t want 

to be reminded that he is more like the beggar than the 

professor. 

4. DOK 4: The astronomy question invites students to prove 

a theory that isn’t true. This relates to the chef because 

he is living a life that is not true. If he can solve the riddle, 

then he also has the ability to make his own lie believable 

(paragraphs 12–13, 18–19).

5. DOK 3: Answers will vary. The chef does not believe his 

own lie. In paragraphs 51 and 53, he says, “This is his shirt” 

and “This is his beard.” When he realizes that his life as the 

professor is ending, he tries to convince himself of his own lie. 

In paragraph 57, he says, “No, he does not believe it, but he 

knows that if he had time, he could prove it.” 

RESEARCH
Make sure that students understand how to identify whether 

or not a source is credible. Focus especially on how to tell 

the difference between objective and subjective articles. 

Model how to refine and refocus research questions. For 

example, an initial question—Why are people still imprisoned 

as political prisoners today?—could be modified as follows: 

What countries imprison people for political crimes? Where and 

why are people imprisoned for acts of political protest?

Extend To encourage students to notice similarities 

between famous political prisoners and the governments 

that imprisoned them, have students do a gallery walk. Give 

partners chart paper and have them put their questions 

and findings on it. Then tape the chart paper to the wall. 

Have students walk around the room and take notes of their 

comparisons.

SOCIAL-EMOTIONAL LEARNING 

LEARNING MINDSET
Asking for Help Before pairs research and discuss political imprisonment, encourage them 

to take advantage of the different perspectives and ideas everyone in the classroom can offer 

that might help them generate, modify, and refine their research questions. For example, 

pairs might exchange drafts of their questions or early findings with another pair and ask for 

feedback to help them refine and refocus their efforts. Or assign students or ask for volunteers 

to serve as an advisor-of-the-day and be the initial person others ask for help that day. 

TEKS 4F, 5C, 5D, 5G, 6A, 6B

TEKS 11D

Unit 4280
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teacher notes • The Namesake (continued)

Content Caution In addition to the issues that appear on the Social and Emotional Considerations chart 

below, the text includes multiple references to sex, descriptions of body parts, and infidelity. Underage 

characters use alcohol, marijuana, and tobacco.

SOCIAL AND EMOTIONAL CONSIDERATIONS

While most students will have positive reactions to this book, it is important to be sensitive to the few who 

may make connections between story events and personal trauma. The chart below lists topics or events that 

may trouble students, together with how the situation was resolved and ways that you might address this 

content with individual students. Because the chart contains plot spoilers, you may want to avoid sharing this 

information before students read.

You may wish to share this chart with a school counselor for additional support.

Sensitive Content Context Evaluating the Outcome

Gender inequality Ashima weds Ashoke in an arranged 

marriage negotiated by their parents 

and remains marginalized in her role.

Ashima upholds the values of her traditional society 

despite moving beyond its physical borders. Ask: In what 

ways does Ashima become more independent over time?

Train accident Ashoke is one of few passengers to 

survive a horrific train derailment. He 

witnesses the deaths of passengers 

around him and suffers serious injuries.

Ashoke recovers from his injuries, but the event 

ultimately changes his life course. Ask: How does 

Ashoke develop hope for the future from his experience?

Murder and robbery A passenger aboard the Gangulis’ train is 

stabbed to death and robbed.

Ashoke is distressed to learn about the crime. 

Ask: How does Ashoke work to ensure his own safety 

and that of others?

Sexual consent Gogol loses his virginity in a drunken 

encounter that he later doesn’t 

remember.

Gogol’s subsequent sexual relations are consensual. 

Ask: How does Gogol’s intoxication affect his judgment 

and his ability to consent to sex?

Suicide A person commits suicide by jumping 

onto the tracks in front of Gogol’s 

approaching train.

Gogol is disturbed to learn about the incident. 

Ask: How does this incident cause Ashoke to reflect on 

his gratitude for life?

Sudden death Ashoke Ganguli suffers a fatal heart 

attack after driving himself to the 

emergency room.

The surviving Gangulis develop a stronger bond. 

Ask: How do the family members support one another 

through loss and grief?

To prepare students to engage with the book’s themes and events, have them complete the following Student 

Anticipation Guide before and after reading. The Before Reading and After Reading freewriting associated 

with the Anticipation Guide may serve as a starting point for a more in-depth discussion.

4
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Trauma-Informed 
Instruction
• Details moments that may 

trigger emotional reactions

• Located in all Novel Study 
Guides

• Can be shared with 
counselors or parents

Classroom discussion 
prompts relate SEL 
topics to character 

experiences.

Student-facing 
activities encourage 

deeper thought on 
SEL themes.

Novel Study Guide in the Text Library
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Build a Culture of

Professional Growth

Comprehensive Implementation Support
Your implementation will begin with Getting Started with Into Literature- and the 
use of a Professional Learning Guide with suggestions for prioritizing content with 
manageable milestones.

Getting Started Modules and Classroom Videos on the HMH GLP will help you hone 
your craft and discover new strategies and techniques for teaching.

Personalized Follow-Up
Our in-person and live, online Follow- Up sessions focus on supporting key HMH 
Into Literature topics. Choose from relevant topics for a personalized Follow-Up 
experience:

• Maximize Learning with Digital Resources

• Plan and Prioritize Instruction

• Apply Notice & Note Close Reading Strategies for Deep Analysis of Text

• Make Literacy Accessible for All Learners through Differentiation

• Support English Learners in Reading, Writing, Speaking, and Listening

• Embolden Student Voice, Choice, and Action through the Writing Process

Blended Coaching
Our blended coaching focuses not only on an HMH Into Literature implementation, but 
it also emphasizes reading and writing content skills and instructional strategies to 
strengthen teaching and learning practices.

Our coaches will work with you in person and online to set your goals, help you learn 
new instructional practices, and apply those practices in your classroom. Ongoing 
support is available through the Coaching Studio.

Our blended professional learning model moves beyond the one- size- fits- all approach 
to include in- person and online support that is flexible, collaborative, and personalized to 
meet your needs. Together, we help create meaningful learning experiences for long- term, 
sustainable growth.
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*HMH offers a variety of ways to support you with your implementation needs. Your HMH Services partners will work 
with you to create an implementation plan tailored to your budget, delivery, and professional learning needs.

35 teachers per professional learning course or session.

Comprehensive Implementation Support*

Getting Started with  
Into Literature Course

In this course, you’ll build understanding and confidence to ensure 
a strong implementation. Support differentiation, assessment, and 
effective whole- and small-group instruction using Into Literature 
resources and instructional tools.

• •

Professional Learning Guide This interactive guide allows for detailed note taking and reflection and 
contains an overview of the print and digital resources, manageable 
milestones, and relevant teacher tips to support implementation. It 
serves as a reference for the Getting Started course, complements 
the Teacher's Edition (print or digital), and supports your first year of 
implementation. This guide is included with the purchase of the digital 
teacher materials.

•

Getting Started Modules Professional learning topics that support your understanding of 
the pedagogy and components of Into Literature. Included with the 
purchase of the digital teacher materials.

•

Classroom Videos These videos showcase the program in action; were filmed in real 
classrooms using Into Literature strategies, routines, and lessons; and 
feature teacher and author experts. Included with the purchase of the 
digital teacher materials.

•

Expert Videos These videos feature the point of view of an Into Literature expert 
and explain effective instructional practices and the foundational 
knowledge of reading. Included with the purchase of the digital 
teacher materials.

•

Technical Support Our Technical Support team supports your questions on  
HMH GLP.

Personalized Follow-Up*

Follow-Up Courses Designed for first- and second-year implementation, Follow-Up 
deepens program mastery and teaching practices. Leaders choose 
from relevant topics, which are listed on page 44.

• •
Coaching and Courses to Sustain Growth*

Blended Coaching Collaborate with an HMH coach individually or as a team. This 
 job-embedded support allows you to set your goals, learn new 
instructional practices, and reflect. You’ll stay connected with your 
coach through the Coaching Studio.

• •

Courses to Improve Teaching 
Practices

Focus on the literacy strategies and techniques that increase rigor and 
relevance specific to your content areas. • •

For additional professional learning opportunities to support the classroom, visit hmhco.com/fttp.

In Person Live, Online

In Person Webinar

•
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We Share  
    Your Vision

Expert Authorship

Experts led the effort to design a program that develops learners’ abilities 
to analyze complex texts, determine evidence, reason critically, work 
collaboratively, and communicate effectively orally and in writing. 

In fact, many of our researchers, practitioners, and thought leaders have 
contributed not only their expertise and insight but also their personal interest 
in the successful development of this program.

Leading Partnerships

Mindset Works develops 

programs designed to increase motivation and self-

efficacy through growth mindset development.

ICLE works with schools 

around the world to identify innovative practices and 

revolutionize learning communities.
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Martha Hougen, PhD

Robert E. Probst, PhDEric Palmer, MA

Kylene Beers, EdD Elena Izquierdo, PhD

Carol Jago, MA

Weston Kieschnick

Children also need to believe that their  

ability and competence grow with effort. 

—Carol Jago
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For you, as teachers, the pressure is on. Class time is limited, as are students’ attention spans. 
Student populations are increasingly more diverse, standards are higher than ever, and school 
leaders are asking for data every step of the way. 

You know that all students have the potential to reach higher and grow, but in order to get them 
there, you need smarter resources and strategies to meet the needs of learners with efficiency 
and impact.

As part of The Learning Company™, HMH Into Literature supports and enhances your practice 
while helping students grow!

The Learning Company & You
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Foster a Culture of Growth 
Using the research and support 
of Mindset Works to incorporate 
growth mindset strategies into every 
lesson at every stage of academic 
development, you will promote a 
culture in which students embrace 
learning, collaborate respectfully, 
encourage differing points of view,  
and experience positive outcomes. 

Invest in You
With literature that excites, robust 
technology, embedded assessment, 
support, and intuitive design, Into 
Literature gives you everything you 
need to focus on your passion—
helping your students grow into 
effective readers, writers, critical 
thinkers, and communicators.

Embolden Student Voice, 
Choice, and Action 

In today’s world, collaboration, analytical 
thinking, and communication skills are essential 
to success. With thoughtfully designed lessons 
rich in engaging texts-plus daily opportunities 
to write, analyze, and self-evaluate their work, 

students take charge of learning and propel 
their own growth.
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Student Growth
A Vision for 

For a free trial account, visit  
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